
 

 

 
 
 
 
 
 
 
 
Bachelor Thesis, 15 credits  
Bachelor of Science in Business Administration: 
Accounting and Auditing 
Spring 2017 

 

 

The expectation gap on the auditing 

profession 
A study about the expectations business 
administration students from 
Kristianstad University have on the 
auditing profession 
 
Ilyas Popal and Mohammed Daabas  
 
 
 
 
 

 

School of Health and Society  



 

 

Author 
Ilyas Popal and Mohammed Daabas 

Title 
The expectation gap on the auditing profession: A study about the expectations business 
administration students from the Kristianstad University have on the auditing profession  

Supervisor  
Eva Gustavsson 

Co-Examiner  
Elin Smith 
 
Examiner 
Sven-Olof Yrjö Collin  

Abstract  

Auditing is to provide stakeholders with reliable information from the entities. However, society 
has different expectations and perceptions on the auditing profession which leads to an 
expectation gap. The existence of the expectation gap is critical and may seriously damage the 
auditors’ reputation and the auditing profession as a whole.       
  
The purpose of this study is to investigate whether there is an expectation gap between business 
administration students and the auditing profession. In this study, business administration 
students’ expectations and perceptions of the auditing profession will be investigated. 
Furthermore, it will be investigated whether the track that the students have chosen to specialize 
in, work experience, year they are attending and if their grades have an impact on their 

knowledge-level and in turn on their expectations and perceptions on the auditing profession.    
 
An investigation model of these four factors is presented and tested through a survey answered 
by business administration students. 
  
The results show that the business administration students in Kristianstad University, lacks 
knowledge about the auditing profession. However, the third-year students had more knowledge 
about the auditing profession than first and second-year students. Furthermore, the students who 
had chosen to specialize in accounting and auditing had more knowledge about the auditing 
profession than the students who were specializing in bank and finance and international 
marketing.   
  
Our conclusion is that there is an expectation gap between the business administration students 
in Kristianstad University and the auditing profession. Furthermore, the year the students are 
attending and their chosen track have an impact on their expectations and perceptions about the 
auditing profession. On the other hand, work experience and grades do not have an impact. 
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1. Introduction 

Accounting is when measuring the economic results and activity of an entity during a 

specific period (Grönlund, Tagesson & Öhman, 2013). Accounting is based on internal 

and external accounting. Internal accounting is performed as a basis in order for the 

managers of an entity to manage and control the entity. Internal accounting involves 

establishing budgets and calculations. On the other hand, external accounting is 

performed both for stakeholders and owners and is regulated by law. The purpose of 

external accounting is to inform stakeholders and owners of an entity about its 

performance, development, results and position which are of utmost importance for the 

stakeholders. Based on these, the stakeholders should be able to take decisions on 

whether the entity is profitable or not (Grönlund, Tagesson & Öhman, 2013; FAR, 2017). 

 

An auditorôs primary task is to audit the external accounting performed by an entity. The 

auditor can be seen as a link between an entity and its clients. Furthermore, auditing can 

also be viewed as a quality assurance towards a third party, such as stakeholders (FAR, 

2017). Stakeholders who are financially interested in an entity, such as investors and 

shareholders, are heavily dependent on that the auditor delivers them useful and high-

quality information about an entity (Öhman, 2006; Koh & Woo, 1998). The importance 

of quality information delivered to the public has played an essential role in the auditing 

profession since the 15th century (Diamant, 2004). 

 

The auditing profession today can be traced back to Italy in the 12th century. The first 

auditing organization was founded back in the 15th century in Venice due to the increased 

interest from the public in the auditing profession (Diamant, 2004). However, it was not 

until the 18th century that the development of the auditing profession was formalized and 

began to expand worldwide. Furthermore, there are records from old Swedish trading 

companies back in the middle of 16th century which shows that auditing was performed 

regularly in Sweden (Wallerstedt, 2005). The accounting standards were legislated in the 

law for stock companies back in the late 18th century. In addition, Sweden became the 

first country in the world in which the auditorsô tasks not only involved auditing 

accounting but also auditing an entityôs management. However, back then auditors were 

not required to have an education in order to perform an audit which was why most of 
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the entities hired lay auditors. This made the auditing profession grow slowly and the 

demand for certified auditors remained low for some decades (Wallerstedt, 2005). 

 

The auditorôs task originally consisted of a complete audit of all verifications in an entity. 

In England and the US on the other hand, the auditing task was developed in a way that 

did not require the auditor to audit all verifications, instead only a selection of it 

(Diamant, 2004). This development expanded to many other parts of the world. In 1910, 

the law for stock companies in Sweden was changed. The demands on the auditing 

profession were raised and the auditorôs role was now to become an independent part to 

the entity and its board. It was at this point that the auditorôs independence was legislated 

for the first time. This was done in order to sharpen the supervision of the administration 

in an entity and also to protect its stakeholders.  

 

In 1919, the auditor authority was established and it became responsible for the 

certification and supervision over auditors. Furthermore, a new group of auditors were 

presented in 1930, called authorized examiners. The difference between them and the 

certified auditors were the lower requirements on the authorized examiners (Diamant, 

2004). 

   

Through time the auditorôs role has developed and expanded to great extent. Nowadays 

an auditorôs main tasks do not mainly involve auditing. An auditor can also offer 

consultant services in several areas such as; taxation, income-tax return, human 

resources, risk management, corporate finance and business development. A visit to the 

webpages of the Big four auditing firms, such as PWC, Deloitte, EY and KPMG will 

prove the fact that nowadays auditing firms offer other services besides auditing (PwC, 

2017; Deloitte, 2017; EY, 2017; KPMG, 2017). The wide role of the auditor can also 

affect the most important characteristic of him or her, such as to be independent to his or 

her client. Accordingly, the many services that can be offered by the auditor may make 

him or her dependent on his or her clients. For instance, if an auditor sells consultant 

services to a client for which he or she receives a payment from, then the auditor can 

become dependent to this extra wage. In addition, later on when auditing the financial 

statements of the same client they can accept assertions they normally would not consider 

doing (Carrington, 2014).      
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1.1 Problematization 

Expectation gap is a current topic discussed worldwide. One of the articles that has 

proven this fact is ñThe expectation gap in Lebanonò (2007), by Yusuf Munir Sidani. 

The expectation gap in auditing is a topic in which a large amount of research studies has 

been made in different societies. Even after discovering solutions to how the expectation 

gap can be reduced, the gap has never been completely closed or overcome (Koh & Woo, 

1998; Dixon, Woodhead & Sohliman, 2006; Sidani, 2007).  

 

The expectation gap is an issue that has been discussed during a long time and has 

received an increased interest the recent years. One reason for that is because of the 

scandals that has been caused as a result of the expectation gap. The reason of why the 

auditing profession gets involved in such matters is because the public expects that the 

auditorsô main objective is to protect their needs hence why the auditors are the main 

targets when such scandals happen (Koh & Woo, 1998). However, that is not true. The 

main objective of the auditors is to first insure themselves and make sure they avoid 

mistakes that can cause them to pay compensations to the individuals who are financially 

interested in the organization they are auditing (Carrington, 2014). 

 

There are several definitions of the expectation gap in the auditing profession. Two of 

them are defined by Öhman (2006) and Frank, Lowe and Smith (2001). The first one is 

when the public have higher expectations on what the auditor should provide, than what 

the auditor considers is included in his or her work duties (Öhman, 2006). The second 

definition of how the expectation gap in auditing can occur is when the auditor 

underperforms and cannot fulfil the fair expectations by the public (Frank et al. 2001). 

 

The expectation gap in the auditing profession occurs as a result of low knowledge-level 

about the auditing profession among the public and the auditors (Sidani, 2007). Fadzly 

and Ahmad (2004) and Dixon et al. (2006) have drawn the conclusion that the existence 

of the expectation gap is critical and needs to be narrowed. Furthermore, the 

consequences of the expectation gap could be a damaging effect on the auditorôs 

reputation and the auditing profession (Fadzly & Ahmad, 2004; Dixon, Woodhead, & 

Sohliman, 2006). This is one reason to why the expectation gap is important to 

investigate. 
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Sidaniôs (2007) research article shows the existence of the expectation gap and that it 

occurs as a result of low knowledge about the auditing profession. The research articles 

written by Fadzly & Ahmad (2004) and Dixon et al. (2006) have also shown the existence 

of the expectation gap.  Furthermore, the research made by Fadzly & Ahmad (2004) and 

Dixon et al. (2006) have also shown that the expectation gap can be reduced through 

education about the auditing profession. The research articles referred to above are of 

relevance to this study since business administration students knowledge about the 

auditing profession will be investigated in our study and if high knowledge results in a 

smaller expectation gap. 

 

Moreover, a large part of the business administration students will probably work as 

auditors in the future (Öhman, 2007). However, according to Bui and Porter (2010) there 

is a difference between what the auditing profession considers need to be taught in the 

education about the profession than what is actually being taught. This can also result in 

an expectation gap. Therefore, it is interesting to investigate how education contributes 

to the expectation gap and in addition to this, if business administration students are 

aware of what can be reasonably expected by them in their profession.    

 

Earlier scientific research studies about the expectation gap have focused on investigating 

the expectations between the auditing profession and external stakeholders such as banks 

and jurors (Frank, Lowe, & Smith, 2001). Students is a category that has not been 

investigated and lacks scientific research. However, there are theses written by business 

administration students in which they have investigated business administration studentsô 

expectations on the auditing profession (Westerlund and Karlsson, 2014; Adolfsson and 

Krook, 2015; Gejhed and Åkesson, 2016). This study will focus on investigating possible 

factors that can affect business administration studentsô expectations and perceptions 

towards the auditing profession. These factors are track, work experience, education year 

and grades. Earlier theses have investigated these factors except for grades, yet from 

other perspectives within the auditing profession, for instance laws and praxis 

(Westerlund and Karlsson, 2014; Adolfsson and Krook, 2015; Gejhed and Åkesson, 

2016). Instead this study will focus on the business administration studentsô knowledge 

about the auditor in the auditing profession. 
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Business administration students in Sweden are an interesting aspect to investigate since 

they can choose to specialize in a variety of different tracks depending on which 

university they study in. We believe that the students have different expectations and 

perceptions regarding the auditing profession depending on which track they choose to 

specialize in. This is because the students that are specializing in accounting and auditing 

tracks are more likely to have a higher interest and knowledge about the auditing 

profession. Business administration students specializing in tracks that do not focus on 

the auditing profession are more likely to have less interest and knowledge about the 

profession. This could depend on that accounting and auditing tracks consists of courses 

about the auditing profession. 

 

Work experience and knowledge about the branch of economy can also help reduce the 

audit expectation gap (Sidani, 2007). There is a high possibility that business 

administration students have the right perception of the auditor and the auditing 

profession if they have previous experience from auditing, accounting or other areas 

within the economy branch. Therefore, this aspect is also important to include in our 

investigation.  

 

Another important aspect to investigate is the business administration studentsô grades. 

It would be interesting to see if the students with higher grades have more knowledge 

about the auditing profession compared to the students with the lower grades.     

 

Education is a common suggested solution in order to minimize the expectation gap 

(Humphrey et al., 1993; Porter, 1993; Shaikh och Talha, 2003; Porter och Gowthorpe, 

2004; Lee et al., 2009). According to Humphrey et al. (1993) and Porters (1993), the 

public need to be educated in order to understand and have realistic expectations on the 

auditorôs tasks and responsibility. Furthermore, Porter and Gowthorpe (2004) made a 

similar investigation and received the same results. However, Pierce and Kilcommins 

(1996) did not consider that education is an effective way of minimizing the expectation 

gap and solving the problem. The reason for that is because a study in Canada showed 

that the public had reasonable and realistic expectations on the auditing profession (Wolf, 

James & Gregory, 1999). On the other hand, the auditing profession itself considers that 
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one of the reasons for the expectation gap in the auditing profession is the public's 

inability to estimate the character and the restrictions of an audit (Wolf, James & 

Gregory, 1999). It is also considered that education is the most effective way to minimize 

the gap. Our study will contribute with another research in which business administration 

studentsô knowledge about the auditing profession will be investigated. The results of 

this study will also show if education about the auditing profession is an effective 

solution.  

 

1.2 Purpose 

The purpose of this study is to investigate whether there is an expectation gap between 

business administration students and the auditing profession. In this study, business 

administration studentsô expectations and perceptions of the auditing profession will be 

investigated. Furthermore, it will be investigated whether the track that the students have 

chosen to specialize in, work experience, year they are attending and if their grades have 

an impact on their knowledge-level and in turn on their expectations and perceptions on 

the auditing profession.    
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1.3 Disposition 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chapter 2 ï Scientific approach 

The second chapter contains a presentation of 

the theoretical choices made along with the 

approach that this study is based upon. 

Chapter 3 ï Theoretical frame of reference 

The third chapter presents the expectations gap, 

the auditing profession and development of 

hypothesis in this study. At the end of this 

chapter the investigation model is  

presented. 

 

Chapter 4 ï Empirical method 

The fifth chapter presents the empirical method 

used in this study. Selection, operationalization, 

validity and reliability of the study are also 

presented. 

Chapter 5 ï Analysis  

The sixth chapter presents an analysis of the 

empirical data collected and a compilation of the 

results. 

 

Chapter 6 ï Discussion and conclusions 

The last chapter contains discussion and   

conclusions of this study. 
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2. Scientific approach 
The purpose of this chapter is to give the reader a comprehension of the studyôs 

philosophy, scientific approach and scientific method. Furthermore, there will be a brief 

description of the theories adapted in this thesis and on what basis the theoretical frame 

of reference is constructed upon.   

 

2.1 Research philosophy, scientific approach and research 

method 

The purpose of this study is to investigate whether there is an expectation gap between 

business administration students and the auditing profession. In order to investigate the 

expectation gap between these two parts, previous research studies will be implemented. 

Furthermore, the ground for the studyôs research philosophy is based upon positivism. 

The reason of why a positivistic approach will be used is because this thesis seeks to 

explain if there is an expectation gap between business administration students and the 

auditing profession with the four determinant factors as basis. The opposite research 

philosophy of positivism is hermeneutics. Hermeneutics seeks to give a deeper 

understanding by investigating a smaller group of individuals. Positivism on the other 

hand seeks to find and explain connections and to generalize a phenomenon by 

investigating a larger group of individuals. Furthermore, the positivistic research 

philosophy consists of an outlook ontology in which the reality is independent of the 

observer, and an explaining epistemology which seeks to describe relations (Davidson & 

Patel, 2011). It is important for the researcher to maintain independent during his or her 

research in order to collect approvable data (Saunders, Lewis, & Thornhill, 2012). In 

addition to this, we will focus on being objective towards the business administration that 

will be investigated by keeping a distant relation to them.  

 

This thesis will be based upon a quantitative approach in which a large group will be 

investigated in order to generalize from the results that will be achieved. In addition to 

this, positivism is a more relevant and applicable scientific philosophy to apply than 

hermeneutics. Having said that, this thesis will be using a positivistic approach that is 

based on empirical evidence from previous research around this subject. 

 

As mentioned earlier, research about the expectation gap exists and are essential. That is 
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why we plan to proceed from earlier research and create a model that will be tested with 

the empirical data that will be collected. This means that a deductive approach will be 

performed in this thesis.  

 

 

Model 2. 1: Deductive approach model 

 

An advantage with a deductive approach is that it increases the chance of objectivity, this 

is because it is based on existing research and theories (Davidson & Patel, 2011). On the 

other hand, a disadvantage with this approach is that there is a risk that it could lead to 

the same direction and results as previous research (Davidson & Patel, 2011). There are 

both advantages and disadvantages with a deductive approach. However, we decided to 

use a deductive approach instead of an inductive since previous research can be used as 

basis. Moreover, a quantitative approach is more appropriate with a deductive approach 

when it comes to collect, compile and interpret data (Alvehus, 2013). 

 

When using a deductive approach, it gives the possibility of generalizing the data that is 

collected which is also a benefit of this approach. However, it is important that the 

researcher use large samples when collecting his or her empirical data. This decreases 

the risk and probability of incorrect conclusions from the collected data (Saunders et al., 

2012; Körner & Wahlgren, 2015). 

  

2.2 Choice of theory 

There is a limited amount of literature and research that investigates the expectation gap 

between business administration students and the auditing profession. Therefore, we 

have decided to proceed from previous literature that concern the expectation gap 
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between the auditing profession and the society in order to later on apply it on the 

business administration students.   

 

Chapter 3 consist of two sections. The first section presents the expectation gap. The 

aspects that will be brought up in this section are the different types of the expectation 

gap, reasons for the occurrence of the expectation gap, the effect of the expectation gap 

on the auditing profession and previous measures of the expectation gap. The hypothesis 

that are developed in this study are based on this section.  

 

The second section presents five factors within the auditing profession in order to capture 

the expectation gap. In addition to this, the statements included in this studyôs survey are 

developed from this section which is also why it is important to include the auditing 

profession in chapter 3. The five factors that are included in the second section presents 

the auditorôs task, responsibility, role, secrecy and independence. These five categories 

have been proven to be relevant to include when capturing the expectation gap through 

the auditing profession (Sidani, 2007).   
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3. Theoretical frame of reference 
In the theoretical frame of reference, the expectation gap theory will first be presented. 

Thereafter, the five different aspects in the auditing profession that are taken into 

consideration in this study will be brought up. Furthermore, the development of the 

hypotheses of this study will also be highlighted in this chapter. At the end of this chapter, 

the studyôs investigation model will be presented. 

 

3.1 The expectation gap 

The expectation gap has since long been brought up and discussed.  Originally the 

expectation gap was defined by Liggio (1974) as the difference between expectations 

from the independent auditor and the users of the financial reports when it comes to the 

auditorôs performance. However, this definition was later on re-defined by The Cohen 

Commission. The new definition stated that the expectation gap arises from the 

difference of what the public expects or requires and what the auditor him- or herself 

expect to reasonably accomplish (De Vay, 2006).     

 

Other research studies have also shown that an expectation gap in the auditing profession 

derives between the public and the auditors (Baron, Johnson & Searfoss 1977; Porters, 

1993; Humphrey, Moizer & Turley, 1993). Moreover, these studies showed that there is 

also an expectation gap between the users of an entityôs financial report, in other word 

the stakeholders and the auditors. The main factor behind this was because that the 

stakeholders were dissatisfied with the range of the auditorsô responsibility, meaning that 

their responsibilities should be more extensive. A research study in Singapore made by 

Best, Buckby and Tan (2001) resulted in the same conclusion as Porter (1993) and 

Humphrey (1993). In Singapore, it was found that there were differences between the 

public and the auditors when it came to the auditorsô responsibility. Dixon et al. (2006) 

performed a research in Egypt in which they investigated the same area and received 

related results.     

   

Öhman (2007) has also drawn a definition of the expectation gap in his doctoral thesis. 

According to him the expectation gap is a discrepancy between what the auditors and the 

public expects the auditor to devote his or her time to. By this definition, Öhman (2007) 
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mean that the auditing profession should be perceived from both the auditorsô and the 

publicôs view.    

  

The general-secretary of FAR (2017), Dan Brännström refers to several of the 

expectations on the auditor as unrealistic. In addition, he claims that it is not an ideal 

view to expect that an auditor is supposed to detect all fraud and accounting violations 

or that he or she detects defalcation in the clientôs accounting. Furthermore, the auditor 

should not be expected to anticipate the risks for his or her client from getting bankrupt 

or make sure that the board of directors take the right decision. Brännström (FAR, 2017) 

also states that it is not ideal for an auditor to review all the transactions in the entity and 

discover all the posts that can be doubtful from the tax-perspective (Johansson, Häckner 

& Wallerstedt, 2005).  

 

Model 4.1, introduced in Porterôs (1993) article, presents the different types of the 

expectation gap. She mentions deficient auditing which is not brought up in earlier 

studies. This model informs the readers of this study about the two aspects of the 

expectation gap and how they occur.  

 

Model 3. 1: Porterôs (1993, p 50) model of different types of expectation gap in the auditing profession. 

 

According to Porter (1993), the expectation gap can be divided into two gaps which are 

reasonableness gap and the performance gap. The reasonableness gap shows the gap 

between what the public expects the auditors to accomplish and what the auditors 

themselves expect to reasonably accomplish. The performance gap, on the other hand, 

shows what the public reasonably expects the auditors to achieve and what the auditors 
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are perceived to achieve. This gap consists of deficient standards and deficient 

performances: 

 

The first part, deficient standards, refer to the auditorôs tasks and is defined as the 

difference between the tasks that the public can reasonably expect that the auditor 

performs and the existing tasks specified in by laws. The second part, deficient 

performances, refer to the auditorôs performance and is defined by the differences 

between the publicôs expectations and the perceived level of performance by the auditorôs 

existing tasks specified by laws. (Porter, 1993) 

 

An expectation gap occurs as mentioned earlier because of a divergence between 

performance and expectations (Öhman, 2007). There are however different situations in 

which the gap can arise and a few examples are presented below. 

 

One of the situations is to what extent of certainty an auditor can confirm the viability of 

an entity. This is according to Johansson (2005) one of the most frequent situations of 

when auditors get problems with the expectation gap. Furthermore, there is a wide 

perception among the public that the audited information is accurate and that it even 

guarantees that the entity is viable if there is nothing that mentions otherwise. The 

auditor, on the other hand, explain that it is reasonable to expect that the audited 

information can guarantee a viable entity one year forward in time (Öhman, 2005). 

 

A second situation of when the expectation gap arises regards to what extent the auditors 

should concentrate their efforts into identifying neglects and irregularities in their clientsô 

accounting. However, the auditors believe that their main task is to give their opinion and 

feedback about the entityôs accounting and if the accounting shows an accurate and fair 

picture of their clientsô entities. The auditors do not consider searching for neglects and 

irregularities as part of their task and liability, which the public does not agree on 

(Öhman, 2005). 

 

An important point to bring up is that the scope of the auditorôs work is legislated in the 

Swedish law, however, it is not prescribed to what sort of level it has to be performed. 

(Porter, Simon, & Hatherly, 2008) 
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FAR (2006) has also described the expectation gap. They explain that the expectation 

gap occurs when there is a lack of agreement between stakeholders and auditors about 

their expectations on auditors. Furthermore, the model below describes the definition of 

the expectation gap between the auditors and the stakeholders, how it occurs and how it 

could be closed. 

 

Model 3. 2: Retrieved from FAR (2006, p.131 translated into English) On how the expectation gap in the 

auditing profession occurs. 

 

According to Gay and Schelluch (2006), the reasons of the expectation gap are many and 

there is also a variation between them. Some of the reasons that they bring up are the 

unreasonable expectations by non-auditors and that new expectations and liability arises 

when business crises incidents occur. 

 

Another explanation to the expectation gap is brought up by Jensen and Litzell (2007). 

They mention that the expectation gap occurs because of the time delay between the 

development of the publicôs expectations and the auditing profession. Moreover, it is 

stated that the auditing profession has difficulties in keeping up with the publicôs 

expectations. This in turn leads to the existence of an expectation gap.   
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Jensen and Litzell (2007) also bring up another reason of the expectation gap in their 

dissertation. They explain that the expectation gap occurs because of the fact that there 

is a large confusion in the auditing profession when it comes to what role an auditor 

should have. This leads to an unclear definition of the auditorsô role to the public and 

expands the expectation gap (Jensen & Litzell, 2007). Furthermore, they explain that the 

auditors cannot expect the public to understand the auditing profession if the auditors 

themselves have difficulties to understand it. The same evidence of the expectation gap 

was also found in Sidaniôs (2007) conclusion where he also mentions that auditors in 

Lebanon have a difficult time to understand their own profession. 

 

A study by Burrowes and Persson (2000) has shown that the current way of performing 

audit reports limit the auditorsô credibility and therefore increases the expectation gap 

between the auditors and the public (Öhman, 2006). 

 

Furthermore, lack of knowledge in the auditing profession from both auditors and the 

public is also a reason for why the expectation gap in the auditing profession occurs 

(Bailey, Bylinski & Shields, 1983; Monroe and Woodliff, 1993; Epstein and Geiger, 

1994). Sidani (2007) discovered in his research made in Lebanon, an existence of the 

expectation gap. In this society, the gap depended not only on unrealistic demands on the 

auditing profession by the public. However, a large part of the auditors themselves lacked 

the knowledge about their own profession and what they were obliged to do when 

performing an audit (Sidani, 2007).   

 

As mentioned earlier, there are several definitions of the expectation gap. Therefore, we 

have chosen to formulate our own definition of the expectation gap to avoid confusion. 

There have been several research studies of the expectation gap in the auditing 

profession, where it has been proven that less knowledge among the public is the main 

factor that leads to high and unrealistic expectations and perceptions on the auditing 

profession which results in the expectation gap (Bailey et al., 1983; Monroe and 

Woodliff, 1993; Epstein and Geiger, 1994; Hian Chye Koh, E Sah Woo, 1998; Sidani, 

2007). Since the theories explain that the high and unrealistic expectations depend on the 

publicôs knowledge. Then it is interesting to investigate the business administration 

http://www.emeraldinsight.com.ezproxy.hkr.se/author/Chye+Koh%2C+Hian
http://www.emeraldinsight.com.ezproxy.hkr.se/author/Woo%2C+E-Sah
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studentsô knowledge-level and see if the results of this study match with the theories. The 

definition below is therefore appropriate with our study since we also seek to investigate 

the business administration studentsô knowledge-level about the auditing profession.  

 

Our definition of the expectation gap is that the publicôs expectations and perceptions are 

too high and unrealistic when it comes to the auditorôs task, responsibility, role, secrecy 

and independence. This leads to an expectation gap in the auditing profession. Our 

definition is developed from the earlier mentioned definitions of the expectation gap in 

previous research studies. However, we do not consider that our definition is of more 

clearans than the other researchersô definitions. Yet, our definition includes five 

categories of the auditing profession which our empirical data will be based upon. In 

addition, when we mention the expectation gap in sequel in our study, this is the 

definition that we are referring to. 

    

3.2 The auditing profession 

Auditing involves planning, reviewing, appraising and making a statement by an auditor 

about an entityôs accounting, management and annual report. The word auditing 

originates from the Latin word revidere which means ñto look backò (Moberg, Valentin 

& Åkersten, 2013). While performing the mentioned tasks, an auditor is obliged to take 

a critical stand towards the information provided from an entity. The main purpose of 

auditing is to provide stakeholders with reliable information from entities. In addition, 

auditing contributes to a functioning economy and society by reassuring that data shared 

by entities are credible (FAR, 2006). 

 

This study focuses on business administration studentsô expectations and perceptions of 

the auditing profession. Therefore, this chapter contains background information about 

the auditing profession. However, we are only interested in the auditorôs tasks, 

responsibility, role, secrecy, independence. Yet, there are other categories of the auditing 

profession such as rules of auditing, general accepted auditing principles and standards, 

and how the auditor performs an audit report. These were excluded from our thesis since 

we consider that they lack relevance to our purpose. Furthermore, a research study made 

by Yusuf Munir Sidani (2007) in which the expectation gap in Lebanon is investigated, 
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has shown that these five categories are also contributors to the expectation gap in the 

auditing profession. 

 

As mentioned earlier research studies have shown the existence of an expectation in the 

auditing profession (Liggio, 1974; Baron, Johnson, Searfoss, & Smith, 1977; Humphrey, 

Moizer, & Turley, 1993; Porter B., 1993; Epstein & Geiger, 1994; Koh & Woo, 1998; 

Best, Buckby, & Tan, 2001; Frank, Lowe, & Smith, 2001; Dixon, Woodhead, & 

Sohliman, 2006; Gay & Schelluch, 2006; Sidani, 2007; Lee, Ali, & doria, 2009). These 

studies have also shown that the expectation gap arises due to different perceptions 

among the auditors and the public when it comes to the five categories within the auditing 

profession that are mentioned above. One research study showed that: ñ...there was a 

significant difference in the perception of the role of the auditor pertaining to fraud 

detection.ò (Sidani, 2007, p. 299). This quote shows that misinterpretations of fraud 

detection in the auditorôs role is one of the main contributions to the expectation gap. 

 

At the end of this episode there is a summary of the aspects from this episode that was 

considered when developing the survey of this study. However not all aspects are 

summarized. Yet, it is important to keep in mind that in order to understand the entire 

concept and connection between the auditing profession and the expectation gap, all 

aspects that are brought up in this chapter must be understood.    

 

3.2.1 The auditor's task and responsibility 

The auditorôs main task is to perform an audit review in order to write an audit report 

(Carrington, 2014). An auditor is obliged to perform his or her tasks in relation to the 

generally accepted auditing standards. Moreover, it is also the auditorôs responsibility to 

make sure that his or her client, the entity, and its stakeholders are provided with the 

needed information in order to make a decision. The audit report could be an example of 

what could be meant with basis for decision-making (Cassel, 1996). 

 

According to the Swedish law for stock companies (Aktiebolagslagen [ABL] , SFS 

2005:551), medium- and large-sized stock companies must at least have one auditor. The 

auditor is elected by the board of directors in the annual general meeting. An auditor is 

usually chosen by the employee for the period of four years. However, for the auditor to 
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be able to accept the task, he or she must first consider the analytical process. This is to 

make sure there are no reasons to why the auditor should not take the task. Once an 

auditor has been elected, there are no limitations by law or rules to how many times he 

or she can be re-elected. Furthermore, neither are there any laws or rules that prevent the 

employer from dismissing the auditor before the four years have passed (FAR, 2004). 

 

Confirmation is one of the tasks involved in the auditorôs main assignment, which is to 

review an entityôs management, bookkeeping and closure (Carrington, 2014).  It means 

that the auditor makes a commentary about the entityôs financial information that is 

reviewed. The commentary includes two types of certainty, one with a high but not 

complete certainty and the other with a limited certainty. The difference between the two 

types of certainties is that with a limited certainty, not all of the accounting information 

provided by the client has been reviewed compared to a high certainty where the majority 

of the accounting information is reviewed. In an entity's annual report, the degree of 

certainty should be clear in the audit report (FAR, 2006; Carrington, 2014). Furthermore, 

it is not ideal for an auditor to actively search for the smallest frauds. The auditor is only 

obliged to report it whenever it shows up (FAR, 2017).    

         

Reporting is also one of the important tasks for an auditor. It includes the audit report 

which an auditor has to perform after auditing an entity. In the audit report, the auditor 

should follow the regulations in the law for annual report and either strengthen or weaken 

the balance sheet and the income statement (Årsredovisningslagen [ÅRL], SFS 

1995:1554). Furthermore, the audit report should also include a statement about how the 

entityôs profit or loss should be disposed in accordance to what is written in the manage 

report. Moreover, it should also include a statement in which the board member and the 

CEO are granted freedom from responsibilities (Carrington, 2014).     

 

3.2.2 The auditor’s role 

An auditor has a wide profession area that include roles such as the main one, an inspector 

but also two other important roles such as a consultant and a counsellor (Carrington, 

2014). The auditorôs role as an inspector involves that he or she reviews an entityôs 

financial information and management. This is done by the auditor in order to help him 
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or her to gather sufficient and appropriate decision-making information in order to take 

a stand in the audit report (Carrington, 2014).   

 

When it comes to the auditor taking the role as a consultant or counsellor, the main task 

would be that he or she gives advice to entities which the auditor him- or herself is not 

the inspector of (Carrington, 2014). This is because an auditor must stay objective and 

independent towards an entity in order to reassure that his or her accountancy is precise. 

In addition to this, the accountancy can also be viewed as reliable by the public. 

Moreover, consultants and counsellors can also offer consulting services in other areas 

as well, that are not connected to accountancy. A few examples of these areas are: human 

resources, corporate finance, business development, risk-management and taxation 

(Carrington, 2014). Many entities prefer consultation from their auditor rather than from 

other random consulting-organizations who they do not have a close relation to. This 

depends on the fact that they have a close relation to their auditor who are aware of their 

companyôs performance and could thereby give valuable advices (Carrington, 2014). 

 

3.2.3 Auditor’s secrecy   

According to Moberg, Valentin and Åkersten (2014), the Swedish law for auditors 

(Revisorlagen [RL] , SFS 2001:883) states that an auditor is not allowed to use the 

information he or she gains from all performed auditing (See appendix 1). That means 

that the auditor cannot use the information for him or herself, nor pass it on for the benefit 

of others, or in any other way that may harm the entity.   

 

Furthermore, the 35th § in the Swedish law for auditing states that an auditor is not 

allowed to reveal information that regards his or her clientôs affairs, to a third party if it 

lacks the permission to participate in such information (See appendix 1).  

 

However, Moberg et al. (2014) explain that the auditor is allowed to pass on information 

to the board of directors or the CEO (See appendix 1). The remaining part of the entity 

that does not count as the board of directors or the CEO counts as outsiders, which the 

auditor is not allowed to pass any information to without breaking his or her secrecy. Yet, 

there are some exceptions when it comes to the secrecy. The auditor is allowed to disclose 
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information to a colleague when asking for advice assuming that the colleague will not 

pass on the information further.  

 

Apart from the secrecy, the auditing profession also involves the duty of disclosure 

according to the Swedish law for auditing and stock-companies (See appendix 1). An 

auditor has the liability to disclose information about his or her client to a co-auditor or 

a new auditor if the client has been declared bankrupt. Additionally, the auditor is obliged 

to make the bankruptcy investigator aware of the clientôs affairs. The auditor is also liable 

to pass on information about the clientôs affairs to the head investigator in a preliminary 

investigation when his or her client is involved in a criminal case. 

 

3.2.4 Auditor’s independence 

As previously mentioned, an auditor can take the role as a counsellor. That means that 

he or she may provide their clients with advice and highlight possible defects. The reason 

for this sort of advice is to improve an entityôs accounting. However, an auditor needs to 

keep in mind what sort of advice he or she give to their clients and also what sort of 

advice the auditor is obliged to give. This is because the auditors must be independent to 

their clients (Carrington, 2014). According to Carrington (2014), when it comes to 

consultation in auditing, there is a gray area that arises between what the auditor can 

report and what the auditor must report. The reason for that is because it is difficult to 

identify what is included in audit consulting. 

 

Furthermore, Carrington (2014) also mentions that auditors must be completely 

independent to the entities they are going to audit. This is so that they can take 

independent decisions without being affected by anything. There are two types of 

independence, the visible independence and the experienced independence. The visible 

independence is how the society experiences the auditorôs independence and the 

experienced independence is how the auditors perceive their own independence 

(Carrington, 2014). 

 

The Swedish law for auditors (RL, SFS 2001:883) contains scenarios that affects the 

auditorôs impartiality and independence. These paragraphs explain how an auditor should 

behave in scenarios where the auditorôs impartiality and independence gets affected. 
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According to Moberg et al. (2014), the independence of an auditor is important to the 

auditing profession. They also explain that an auditorôs independence can get affected if 

the auditor ends up in a difficult situation. These are explained in the Swedish law for 

auditing (RNL, SFS 1999:1079). 

 

17§ an auditor cannot review an entity if he or she is: 

1. the owner to or co-partner to the same entity or another entity in the same group, 

2. a part of the entityôs management or its subsidiary or assists in the entityôs 

bookkeeping or the management of the funds or the entityôs control, 

3. employed at or has a subordinate or has a dependent position to the entity or 

someone who is referred to in 1 or 2, 

4. work in the same entity as the one who professionally assists the entity in the 

bookkeeping or management of the funds or the entityôs control, 

5. married to or has a partner with or is a sibling or relative to the individual who is 

referred to in 1 or 2 or is brother-in-law with an individual in the right ascending 

or descending line that one part is married with the otherôs sibling, or 

6. is in debt to the entity or another entity in the same concern or has an obligation 

that the entity has a pledge for. 

(17 § [RNL], SFS 1999:1079, translated into English)  

 

These are the different scenarios of when an auditor is involved in a difficult situation 

that can affect his or her independence. Therefore, the auditor is not allowed to audit the 

same entity (Carrington, 2014). 

 

The analytical model is a guide for auditors that must establish their independence 

towards their clients. The auditors are supposed to perform the analysis model before 

they accept a new client and during the review of an already started task (Carrington, 

2014). This will be explained and discussed further in chapter 3.2.4.1 

 

3.2.4.1 Auditor’s analytical process 

According to the Swedish law for auditors (Revisorslagen 2001:883), it is the auditorsô 

responsibility to question their independence before accepting a new task. It is also 

important that the auditors question their independence when new circumstances arise in 
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their existing task. This is done so that the auditors can be perceived as impartial and 

independent by society. In addition, auditors should perform a test in accordance with 

the analytical process to reassure their independence.  

 

There are five situations that can threaten the auditor'sô impartiality and independence. If 

any of the following situations below exists, then the auditor should not accept the task 

(Carrington, 2014). 

 

Threat to the self-interest is the first situation that Carrington (2014) describes. He states 

that such a threat occurs when the auditor has a direct or indirect economic interest in his 

or her clientôs entity. For instance, if he or she own shares in the entity. 

 

Threat to the self-review occurs in situations when the auditor has for instance helped 

establishing or even offered counselling to his or her client's accounting. This leads to 

the auditor reviewing his own work which is forbidden (Carrington, 2014). 

 

Threat to the part standing is when an auditor takes side with or against his or her client 

when it comes to a legal or economic affair (Moberg et al. 2014). For instance, if an 

auditor acts as a predecessor for his client in a tax procedure (Carrington, 2014). 

 

Friendship or a close relation to someone in the clientôs firmôs management can also be 

viewed as a threat to the auditorôs independence. An auditor can for instance not be a 

childhood friend to someone in the clientôs management (Carrington, 2014). 

 

Fright or pressures against the auditor from someone in the clientôs firm or an external 

part is also a threat to the auditorôs independence. An example would be that the auditor 

has been blackmailed or threatened into writing a false audit report to the clientôs annual 

report (Carrington, 2014). 

 

However, the analysis model has faced several critics saying that the independence 

question is too important to be decided by the auditor him- or herself.  It is suggested that 

there should be some sort of a prohibition catalogue corresponding to the different 

situations in the law for stock companies (Carrington, 2014; [ABL], SFS 2005:551). Yet, 
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there are counter-arguments stating that such a catalogue can prevent the auditor from 

accepting clients and tasks even though there are not actual threats or other factors that 

can affect his or her independence. Another counter-argument is that the analysis model 

might prevent an auditor from taking a task but on the other hand, a prohibition catalogue 

would not prevent it. This sort of situation might occur because of the fact that a 

prohibition catalogue cannot foresee all sorts of situations and events. Also, by applying 

the considering the analytical process and allowing auditors to independently decide 

whether they can accept a task or not, the auditors cannot make any excuses that he or 

she did not know that they were not permitted to accept the task (Carrington, 2014). 

 

3.2.5 Summary of the auditing profession 

An auditorôs primary role is to audit an entity in order to write an audit report (Carrington, 

2014). When performing an audit, the auditor must consider reviewing the accounting, 

the CEO and the board of directors of the entity (RL, SFS 2001:883; ABL, SFS 

2005:551). When auditing the accounting of an entity, not all the transactions shall be 

reviewed. This depends on the degree of certainty that the client wants and is willing to 

pay the auditor (FAR, 2006).  

 

The auditor can also offer his or her client other services such as counselling in: 

accounting human resources, corporate finance, business development, risk-management 

and taxation (Carrington, 2014). However, he or she can then no longer audit the same 

client. This is because a large amount of counselling provided by the auditor to his or her 

client can threaten his or her independence (Carrington, 2014).  

 

Moreover, an auditor is not the one to be held responsible when his or her client commits 

fraud since he or she is not liable to search for fraud when performing an audit (FAR, 

2017). In addition to this, if there are fraud detected in an entityôs annual report, then the 

auditor should not be held responsible. Furthermore, an auditorôs client shall not expect 

that the auditor has the possibility to anticipate risks within the clientôs entity (FAR, 

2017). It is the auditorôs responsibility that his or her clientôs stakeholders are provided 

with the necessary information needed for decision-making (Cassel, 1996).  
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3.3 Development of hypothesis 

As mentioned earlier, previous research studies have not focused on investigating the 

expectation gap between business administration students and the auditing profession. 

There are however bachelor theses in which this area have been investigated. In these 

theses the authors have successfully investigated the audit expectation gap among 

business administrations students through three factors (Westerlund & Karlsson, 2014; 

Krook & Adolfsson, 2015; Gejhed & Åkesson, 2016). These are the track they have 

chosen to specialize in, work experience and the year that students are attending. In 

addition to this, these three factors are of interest since it has been proven that the 

expectation gap between business administration students and the auditing profession, 

can be captured through them (Westerlund & Karlsson, 2014; Krook & Adolfsson, 2015; 

Gejhed & Åkesson, 2016). Since the group that will be investigated in this study is similar 

to the ones in the previous studies that have been performed, we found the three factors 

applicable in our study as well.  

 

On the other we have decided to include one additional factor that have not been included 

in the earlier bachelor theses, grades. We find it interesting to investigate if business 

administrations students with higher grades have more knowledge about the auditing 

profession compared to the business administrations students with lower grades. We 

believe that this is an important factor that have not been highlighted. If it is shown that 

good grades contribute to a smaller expectation gap, then this factor could be proven 

successful to capture the audit expectation gap among business administration students.  

 

Another reason to why these four factors have been included in our study is because we 

believe that they are applicable when investigating business administration students from 

different universities in Sweden. This can be done without having the necessity of 

specifically adjusting each factor for respective university.  

 

One factor that is believed to have an impact on the business administration studentôs 

knowledge about the auditing profession, is the tracks they choose to specialize in. The 

students have different courses depending on the track that they chose, which means that 

some will have more knowledge about the auditing profession than others. For instance, 

accounting and auditing students have studied more courses that explain and describe the 
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auditing profession (Högskolan Kristianstad, 2017). Another reason to why they should 

have more knowledge is because of their interest in the profession. We believe that since 

accounting and auditing students have decided to specialize in their chosen track, it could 

imply on that they are interested in this area and are currently working or in the future 

seeks to work within this area. Therefore, it is believed that business administration 

students that specializes in accounting and auditing have more knowledge about the 

auditing profession 

 

HP1: There is a smaller expectation gap concerning knowledge of the auditing profession 

between the business administration students that are specializing in accounting and 

auditing compared to the business administration students that are specializing in other 

tracks. 

 

A study by Cheng, Kang, Roebuck and Simnett (2009) explains that the students with 

work experience have more reasonable expectations on the auditing profession compared 

to the ones who do not have work experience. Considering this, individuals with work 

experience within the branch of economy are assumed to have more knowledge about 

the branch. Especially if they have worked with accounting or auditing, then there is a 

high probability that they have more knowledge about the auditing profession (Sidani, 

2007). However, we believe that this could depend on which area within the branch of 

economy they have work experience in. For instance, if they have worked with 

accounting and auditing, then there is a high likelihood that they have knowledge about 

the auditing profession. On the other side, if they have experience of for instance working 

with marketing, then it does not necessarily imply that they have knowledge about the 

auditing profession too.    

  

HP2: There is a smaller expectation gap concerning knowledge of the auditing profession 

between the business administration students who are currently working or have 

experience in working with accounting and auditing compared to the ones who have 

experience in other areas within the branch of economy. 

 

The third factor that we think is important to the business administration studentsô 

expectations and perceptions on the auditing profession is the year that they are attending. 
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As mentioned previously, students find themselves in different development stages 

which depends on how long they have studied (Dreyfus and Dreyfus, 1980). It is shown 

that the more years one study, the more knowledge he or she possesses (Dreyfus and 

Dreyfus, 1980). It is also proven that the more knowledge about the auditing profession 

you have, the smaller the expectation gap is (Humphrey, Moizer, & Turley, 1993; Porter 

B. , 1993; Koh & Woo, 1998; Frank, Lowe, & Smith, 2001; Fadzly & Ahmad, 2004; 

Porter & Gowthorpe, 2004; Dixon, Woodhead, & Sohliman, 2006; Sidani, 2007; Teck, 

Ali, & Bien, 2009). In addition to this, we believe that there is a significant difference in 

knowledge-level about the auditing profession when it comes to the first-year and 

second-year students compared to the third-year students. That is why we want to 

investigate if the knowledge level differs between the years the students are attending 

and if the size of the expectation gap changes depending on the year. 

 

HP3: There is a smaller expectation gap concerning knowledge of auditing profession 

between the business administration students that are attending the third-year compared 

to the business administration students that are attending the first and second-year. 

 

We also assume that a high level of ambition could be combined with a substantial 

knowledge-level. It is proven in earlier research studies that a high knowledge-level can 

help reduce the expectation gap (Koh and Woo, 1998; Frank et al. 2001). In addition to 

this, it is believed that high grades are achieved by students as a result of a high ambition 

and a good knowledge-level. Furthermore, good grades are also assumed to be the results 

of a high interest. That it is believed that students with high grades could have more 

reasonable expectations on the auditing profession which will result in a smaller 

expectation gap. 

 

HP4: There is a smaller expectation gap concerning knowledge of auditing profession 

between the business administration students with good grades compared to the 

business administration students with lower grades.  

 

3.3.1 Hypothesis 
HP1: There is a smaller expectation gap concerning knowledge of the auditing profession 

between the business administration students that are specializing in accounting and 
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auditing compared to the business administration students that are specializing in other 

tracks. 

 

HP2: There is a smaller expectation gap concerning knowledge of the auditing profession 

between the business administration students who are currently working or have 

experience in working with accounting and auditing compared to the ones who have 

experience in other areas within the branch of economy. 

 

HP3: There is a smaller expectation gap concerning knowledge of auditing profession 

between the business administration students that are attending the third-year compared 

to the business administration students that are attending the first and second-year. 

 

HP4: There is a smaller expectation gap concerning knowledge of auditing profession 

between the business administration students with good grades compared to the business 

administration students with lower grades.   
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3.4 Investigation model  

A model of the factors that might impact the expectation gap in our study is presented 

below. This model will show the factors that affect the business administration studentsô 

expectation and perception about the auditing profession.  

 

Model 3. 3: Investigation model of this study. 

 

The investigation model above starts with the four factors that are believed to influence 

the business administration studentsô knowledge-level about the auditing profession. 

Their knowledge about the auditing profession depends on which track they choose to 

specialize in, work experience, the education year they attend and how good grades they 

have. In addition to this, their expectations and perceptions are based upon their 

knowledge-level. These are the expectations and perceptions that the business 

administration students will have on the auditing profession. At the bottom of the model 

there is the auditing profession. In the middle between the auditing profession and the 
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business administration studentsô expectations and perceptions, the grey zone is found. 

This is where the expectations and perceptions are too high and unrealistic when it comes 

to the auditorôs task, responsibility, role, secrecy and independence which is why the grey 

zone is created. 

 

The modelôs factors and the information in chapter 3.2 are the ones that will be used to 

test the business administration studentsô expectations and perceptions about the auditing 

profession. The information about the auditing profession in chapter 3.2 will be used as 

a basis for this studyôs investigation. That is because it has been proven in earlier research 

studies that the expectation gap can be measured by investigating, analysing and 

developing questions from the information included in chapter 3.2 (Westerlund and 

Karlsson, 2014; Gejhed and Åkesson, 2016).  
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4. Empirical method 

In this chapter, the method for collecting the empirical data will be presented. In addition, 

the survey investigation as a data collection method and business administration students 

as a selection will be presented. Furthermore, there is a description of the surveyôs layout 

and the analysis methods that have been used. The studyôs reliability and validity are also 

highlighted at the end of this chapter. 

 

4.1 Data collection method 

To investigate the business administration studentsô expectations and perceptions on the 

auditing profession, a survey was used. The reason for why a survey was chosen is 

because it is an effective, easy and a cheap way to collect data (Denscombe, 2016). An 

advantage of using a survey is that it is simple to compile the collected data into SPSS, 

the program that will be used to analyse the data. Furthermore, by using a survey, it is 

easy to generalize the results collected from the participants (Denscombe, 2016). 

However, there are diverse ways of how a survey can be distributed to the respondents. 

For instance, it can be distributed via paper form, email and online (Denscombe, 2016).  

 

In this study, we decided to go along with the paper form survey since a high frequency 

of respondents can be generated through it, which is also an advantage of this method 

(Johansson Lindfors, 1993; Lundahl and Skärvad, 1999; Bryman and Bell, 2005; 

Denscombe, 2016). There is also a risk for a low response rate with a paper survey where 

the respondents can choose to not participate in the investigation. In order to minimize 

the risk, the survey will be handed out personally by us to the business administration 

students in Kristianstad University. In addition to his, the business administration 

students will not ignore responding the survey in the same way as if they had received it 

via email.    

 

On the other hand, a disadvantage with a paper form survey is that it is not an effective 

method when it comes to distributing the survey to larger geographical areas, for instance 

distributing it to other universities. Instead it is more effective to distribute it via email 

(Denscombe, 2016). Also, a paper survey requires a large amount of time in order to hand 

out, especially if a large number of respondents are expected to participate in it. However, 
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since this study will only investigate the business administration students in Kristianstad 

University, in which we also study in, this will not become an issue.  

 

Furthermore, as mentioned earlier, all business administration students of year 1, 2 and 

3 will be asked to participate in the investigation. In addition to this, we have planned to 

visit the lectures in which these students participate in. However, this can lead to an issue 

for us because it is important to keep in mind that not all students participate in the 

lectures. Our solution to this possible issue is that we will try to visit the students in their 

mandatory and other important lectures. 

 

Even though the surveys will be handed out in paper form which we believe will result 

in an increased response rate, it is important to keep in mind that all types of surveys 

contain closed questions (Langlet and Wärneryd, 1980). This leaves the participants 

without the possibility of developing their answers. Yet, this decreases the risk for the 

participant involving their own opinion when answering (Lundahl and Skärvad, 1999; 

Bryman and Bell, 2005). However, the participants in our survey, the business 

administration students, could already have some sort of knowledge about accounting 

and auditing in general depending on which grade they are studying in. Moreover, in 

order to make it easier for the participants to answer the survey, we have prepared a small 

amount of questions, 24 to be precise. These questions are both short and clear which is 

an advantage since confusions and misinterpretations from the participants will be 

avoided (Denscombe, 2009; Bryman & Bell, 2015). The first 6 questions that are 

included in the paper form survey are all choice questions. That means that the 

participants that will perform the survey can only pick one of the alternatives in each of 

these questions. Furthermore, the rest of the questions in the survey, 7-24, are statements 

presented in a table that the participants will have to answer by checking off in a Likert 

scale from 1 to 7, 1 being ñstrongly disagreeò and 7 being ñstrongly agreeò. The questions 

developed in the survey will be discussed deeper in section 5.2. 

 

A pre-investigation will also be performed where we hand out the survey to 6 business 

administration students in the 3rd grade. This will be done to make sure there are no 

ambiguity with the survey and to find out how long the survey takes to perform 
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(Denscombe, 2016). Furthermore, the test will also foresee any complications that might 

happen when we hand out the survey to all the students in grade 1, 2 and 3. 

  

4.2 Selection 

The respondents in this investigation are the business administration students of grade 1 

to 3 in Kristianstad University. The purpose of collecting data through a survey is to 

reach out to a large part of a population, respondents, in order to then draw a conclusion 

about the whole population (Denscombe, 2016). However, before drawing such 

conclusion and proving that the respondents corresponds to the whole population, a 

representative selection is needed. There are different types of selection such as comfort 

selection, ratio selection and strategic selection etc. According to Denscombe (2016) the 

comfort selection is a selection that is both timesaving and the respondents are easily 

accessible. This selection will be basis for our study. As mentioned earlier, the authors 

of this thesis, we, study in Kristianstad University and as written above it is the business 

administration student from the same university that will be investigated.  In addition to 

this, we can easily reach to the respondents of our survey and also save a lot time in doing 

so. Our survey (See appendix 2) was handed out by us to the business administration 

students between May 10 and May 17. 

 

As mentioned in chapter 1 we have decided to focus on business administration studentsô 

knowledge about the auditing profession. At first the idea was to investigate all business 

administration students from Kristianstad University. However, during the work process, 

we received suggestions from the supervision, that business administration student from 

other universities should also be investigated. Yet, at that time we found it difficult to 

include the business administration students from other universities due to lack of time.  

4.3 Operationalization 

The survey included in this study (See appendix 2) has been as earlier mentioned, 

developed from chapter 3. In this section of the study, an explanation of the surveyôs 

structure will be brought up and explained. Furthermore, both the independent and 

dependent variables will be discussed.   

 

 



 | Empirical method  Daabas & Popal 

  
 

33 

 

4.3.1 Independent variable   

According to Bryman and Bell (2015), an independent variable can affect the dependent 

variable. The surveyôs first six questions are asked in order to retrieve information about 

the respondents. The reason for that is because depending on what group the respondents 

belong to, their expectations and perceptions on the auditing profession could vary. In 

other words, we believe that depending on what the respondents answer in question 1-6 

can affect their answers in questions 7-24.  Similar questions and statements to the ones 

in this chapter have also been used in previous research about the expectation gap in the 

auditing profession (Westerlund and Karlsson, 2014; Adolfsson and Krook, 2015; 

Gejhed and Åkesson, 2016). Previous research studies have proved that these type of 

questions and statements are a good way of measuring the expectation gap in the auditing 

profession. 

 

¶ 1. I am attending grade 

¶ 2. I am specializing in  

¶ 3. My grades in the courses that I have studied so far consists of the following 

proportion  

¶ 4. Do you have work experience in the economy branch? 

¶ 5. If you have answered ñyesò on the previous question, in which of the following 

areas do you have work experience? 

¶ 6. How long work experience do you have in the area that you have worked in? 

 

Our first hypothesis discusses the business administration studentsô tracks. The question 

that will bring up this hypothesis in our survey is the second one. This question has three 

alternative answers, which are the different tracks you can choose in Kristianstad 

University. The business administration students will have to choose one of those 

answers. We believe that depending on what the students pick on this question, their 

answers in the statements of the survey will vary. 

 

The second hypothesis discusses the business administration studentsô working 

experience. Questions 4-6 in our survey will bring up the work experience subject. The 

4th question will ask if the student has any work experience. If they respond with a yes, 

they will go on to question 5. However, if they respond no, they will have to skip to 

question 7. Question 5 asks in what area the business administration students have 

experience in. There is a list of 6 different areas that they can pick from. We assume that 
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these 6 areas are the most common areas within the branch of economy. Furthermore, 

there is also an empty spot where they can write what area they have experience in if 

their area is not included among the other 6 options. Question 6 in the survey will ask the 

students how long their experience have been. This is essential to have included since we 

believe that the respondentôs answers in the statement in the survey may depend on how 

long work-experience he or she has. 

 

The third hypothesis refers to the year that the business administration students are 

attending. The question that contributes to this hypothesis is the first one. The first 

question will have three answers, year one, year two and year three. We believe that the 

statements further on in the survey will vary depending on what year the students choose, 

since it believed that the third-year business administration students have more 

knowledge about the auditing profession than the second- and first-year students. 

 

The fourth hypothesis discusses the business administration studentsô grades. The 

question that contributes to this hypothesis is the third one. Question 3 contains a row in 

which the respondent will have to answer how many percentage ñpass with distinctionò 

his or her grades consist of. This question is included in our survey since it investigates 

the business administration studentsô grades and if high or low grades have an impact on 

the statements in our survey. As can be seen in appendix 2 we have chosen to measure 

grades in percentage. We could not find previous research about the expectation gap 

among students in which grades are included as an independent variable. The reason for 

why we have chosen to measure grades in percentage is because we think it would give 

a more detailed answer about the respondentsô grades. 

 

4.3.2 Dependent variable 

According to Bryman and Bell (2015) a dependent variable is a variable that can be 

affected by an independent variable. The statements in our survey, 7-24, are the 

dependent variables since they measure the expectation gap through the respondentsô 

knowledge about the auditing profession.    

 

This studyôs main research was developed from the information that was presented in 

chapter 3. The survey that will be handed out consists of different categories and each 
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one of these categories discusses a specific section of chapter 3. Furthermore, each one 

of these categories consisted of a few statements that the respondents will take a stand 

on. As mentioned earlier, the five categories that will be used in this study are based on 

Sidaniôs (2007) research study. These are the auditorôs tasks, the auditorôs 

responsibilities, the auditorôs role, the auditorôs secrecy and the auditorôs independence. 

The respondents to the survey will decide how well these statements correspond with 

their own perceptions of the auditing profession. In addition, a Likert scale is presented 

for the respondents where they have a choice of picking from 1 to 7. 1 in these Likert 

scale stands for ñfully disagreeò and 7 stands for ñfully agreeò. The reason of why we 

picked a Likert scale instead of any other measurement is because it is appropriate when 

measuring the respondentsô preferences (Bryman and Bell, 2015). Another reason of why 

the Likert scale is suitable is because it gives the respondents more choices and also gives 

the respondents a chance to take a neutral stand (4) in a statement if they are unsure about 

their answers. 

 

The categories presented above contains information that will test the respondentsô 

knowledge and in turn expectations and perceptions about the auditing profession. When 

developing the survey questions on each category, we chose to gather inspiration from 

earlier research studies that also have investigated the expectation gap in the auditing 

profession among business administration students (Westerlund and Karlsson, 2014; 

Adolfsson and Krook, 2015; Gejhed and Åkesson, 2016). In addition to this, first we 

developed our own survey questions among the five categories and then compared them 

to the questions used in the previous studies. If the questions were somewhat similar then 

it confirmed that they were relevant.   

 

Furthermore, a description of each category will be presented below in which will include 

the statements that regards the respective category. Moreover, arguments to why these 

categories have been chosen will also be presented below.  

 

The auditorôs tasks 

Statements 7-11 are designed in order to find out what the business administration 

students expectations and perception are about the auditorôs tasks. ¥hman (2007) states 

that an expectation gap occurs due to differences between what the auditors and the 
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public expects the auditor to devote his or her time to. According to him, the public do 

not have the right perception of the auditor's primary task. It is mentioned in Carrington 

(2014) that an auditorôs primary task is to review an entity. By including statements 7-

11, we will receive the business administration studentsô expectations and perceptions on 

the auditorôs task. These five statements, 7-11, are either true or false depending on which 

statement it is. We believe that depending on what the students answer on these question, 

we can clearly see if they have any knowledge or not about the auditorôs tasks. Statement 

7 for instance, is knowledge that the third-year business administration students who are 

specializing in accounting and auditing should be aware of since they study courses about 

the auditing profession (Högskolan Kristianstad, 2017). Furthermore, business 

administration students with work-experience in auditing should also be aware whether 

the statement is correct or wrong.   

 

7.   The auditorôs primary task is to audit an entity. 

8.   It is the auditorôs liability to actively search for fraud in the clientôs accounting. 

9.   The auditor shall audit all verifications received from his or her client. 

10. The auditor shall detect all posts that can attract suspicions from a tax-perspective.  

11. The auditorôs task is to assist his or her client to perform accounting. 

 

The auditorôs role 

Statements 12-15 are included in the survey in order to find out if the business 

administration students know what role an auditor have and what is included in his or her 

role. This is interesting to investigate because the public have different expectations and 

requirements on the auditors than what the auditors themselves expect to deliver. It is 

expected by the public that the auditorôs role is to reassure his or her clientsô stakeholders 

that the information given about by the client is credible (Carrington, 2014). However, 

there are some stakeholders who believes that an auditor should also foresee any risks 

that the auditorôs client can face (De Vay, 2006). This is not included in an auditor role. 

Therefore, we want to investigate and see if the business administration students have 

the same expectations on the auditor. Moreover, we also find it interesting to investigate 

if some of the business administration students, who will probably work as auditors in 

the future, are aware of what can be reasonably expected by them in their profession 

(Öhman, 2007).    
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12. An entityôs auditing can be considered as an assurance to its stakeholders. 

13. Auditing contributes to an increased quality in the information that is accounted for 

by the auditorôs client. 

14. The auditorôs role is to reassure him- or herself that the clientôs accounting is 

performed in accordance with the accounting requirements. 

15. The auditor shall foresee all risks that can put his or her clients into bankruptcy. 

 

The auditorôs responsibility 

The statements 16-18 that are in the survey have been developed from the auditing 

profession section in chapter 3. According to the theory about the expectation gap, the 

auditorôs responsibility was one of the main factors to why there is an expectation gap 

between the public and the auditors (Porters, 1993; Humphrey, 1993; Dixon et al., 2006). 

Since different expectation and perception on the auditorôs responsibility is proven to be 

one of the main factors that leads to the expectation gap, we find it interesting to 

investigate and see if the business administration students in Kristianstad university have 

similar expectations as the public on the auditorôs responsibility.  

 

16. The auditor shall be held responsible for fraud that is detected in his or her clientôs 

annual report. 

17. The auditor receives some of the responsibility for his or her clientôs accounting when 

he or she audits it. 

18.  It is the auditorôs liability to make sure that stakeholders are provided with decision-

making information. 

 

The auditorôs secrecy 

According to the Swedish law for auditors (RL, SFS 2001:883), an auditor is not allowed 

to use the information he or she gained from the performed auditing (See appendix 1). It 

means that the auditor cannot use the information for the benefit of their own or the 

benefit for the others nor is the auditor allowed to use it if it harms the entity. 

Furthermore, according to 35th § in the Swedish law for auditing, an auditor is not 

allowed to reveal any information about his or her clientôs affairs to a third party if they 

do not have the permission for it (See appendix 2). However, the auditor may disclose 

information to his or her colleague if they require some assistance. Statements 19 and 20 

are different, yet they complete each other. This is because statement 19 brings up when 

and if the auditor can disclose information about his or her client. On the other side, 

statement 20 mentions the auditorôs secrecy towards his or her clients.     
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19. The auditor is not obliged to disclose information about his or her clientôs entity to a 

co-auditor. 

20. The auditor must keep a professional secrecy towards his or her client. 

 

The auditorôs independence and the analytical process 

According to Carrington (2014), an auditor is obliged to stay independent to the client 

that he or she is auditing. This means that the auditor can take his or her own decisions 

without being affected by anything else. The reason of why the auditor has to be 

completely independent to his or her client is so that possible fraud in the clientôs 

accounting is not disregarded and that the performed audit can be trustworthy. There is 

however a guidance for the auditor that assists him or her to be independent, the so called 

analytical process. This process guides the auditor in questioning his or her own 

independence when both taking a new task from a client and maintaining an independent 

relation to an existing client. 

 

It is mentioned earlier in theory that the client expects other services from their auditor 

besides auditing, such as assistance with performing accounting and taxation (Sidani, 

2007). This can threaten the auditorôs independence since he or she for instance cannot 

audit accounting which they have helped perform (Carrington, 2014). The auditorôs 

independence plays a key role in the auditorôs wide role. Therefore, we believe it is 

interesting to investigate what expectations the business administration students have on 

the auditorôs independence. 

 

Statement 21 in the survey generalizes the auditorôs independence. The reason we 

included this statement in the survey is because it shows if the business administration 

students have any knowledge at all about the auditorôs independence. Statements 22-24 

focuses more deeply in the auditorôs independence and involves three different situations 

that can threaten the auditorôs independence. 

 

21. An auditor shall have an independent position towards his or her client when 

performing an audit. 

22. The auditor can audit the same entity in which he or she is employed in. 

23. The auditor can choose to audit a client that he or she also is the counsellor for. 

24. The auditor can choose to audit a client if the client is a close friend to the auditor. 



 | Empirical method  Daabas & Popal 

  
 

39 

 

 

4.3.3 Compilation of the survey questions 

The figures below show a summarized compilation of the questions used in the survey 

of this study.   

 

Model 4. 1: Summary of the control questions in the survey. 
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Model 4. 2: Summary of the questions in the survey regarding the main investigation. 

 

4.4 Response rate 

There is a total of 463 business administration student attending in year 1, 2 and 3 in 

Kristianstad University. Our survey was responded by a total of 222 participants and 212 

out of these were fully responded, thus resulting in 10 surveys not being complete. This 

gives us a response rate at 47.9 %. According to Bryman and Bell (2015), a response rate 

of 20 % is needed in order to draw generalized conclusions which in our case can be 

done. However, since we only have a limited selection of business administration 

students from Kristianstad University, we cannot generalize our results as valid for all 

business administration students.  

 

There are several possible reasons to why the 10 respondents did not complete the survey. 

For instance, it could depend on that the respondents forgot to answer, skipped a question 

or statement or simply just chose to stop from fully completing the survey. Furthermore, 

it could also be that they did not understand a specific question or that they did not have 

the time or desire to complete it. However, the answers on the surveys that were not fully 

completed were also included in the analysis. This means that some questions have more 

answers than others.   

 

Furthermore, the response rate was low among the first-year and third-year business 

administration students. 71 out of a total of 153 business administration students in the 

first year and 59 out of a total of 155 in the third year participated in our survey. The 

reason for the low response rate among the first-year business administration students 

depended on that a large part of them choose not to attend the lectures since the lectures 

are being uploaded to them online. Moreover, the low response rate among the third-year 
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business administration students depended on that the survey was not handed to them in 

their lectures. This is because by the time we handed out our survey the third-year 

students did not have any lectures left in which they all participate in together. On the 

other hand, when it comes to the second-year students, 92 out of a total of 145 

participated in the survey which we consider as a good response rate.   

 

4.5 Analysis methods 

The program that was used to analyse the collected data from our survey was SPSS. The 

significance level that was used in the analysis of the collected data was 10 % which 

corresponds to 90% degree of confidence (Tagesson, Dahlgren, Galmén & Håkansson, 

2005). The first test that was performed in order to analyse and generalize the collected 

data was the descriptive statistics test. After that, Cronbachôs Alpha test was performed 

in order to measure the reliability between the questions and their answers (Djurfeldt & 

Barmark, 2009). Furthermore, factor analysis test was also implemented, this was to be 

able to merge the variables. Moreover, a correlation matrix and the multiple linear 

regression tests were also used. This, in order to explain how the four factors can affect 

the business administration studentsô expectation and perception on the auditing 

profession. According to Körner and Wahlgren (2015), the multiple linear regression test 

is used to analyse the relation between several independent variables and one dependent 

variable.    

 

4.6 Reliability and validity 

In order to consider a study as credible, it needs to have a high reliability and validity. A 

high reliability means that no matter how many times the study is performed, the same 

result should be achieved (Eliasson, 2013). It is also important to document and 

thoroughly perform the investigation. The reliability in this study can be classified as 

high, this is because the questions and answers are identical to all of the respondents, thus 

making it possible for the survey to be remade.    

 

Generalisability is a frequently brought up concept in a quantitative method. According 

to Bryman and Bell (2015), the results of a quantitative study should be applied on the 

whole population in which the respondents are included. In other words, the selection in 

this study should reflect its whole population in order to achieve the best results. The 
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results of this study are generalisable, yet only on the business administration students in 

Kristianstad University since we received a high frequency of response rate to our survey. 

However, a larger quantity of responses from several universities are needed in order to 

increase this studyôs generalisability.          

 

As mentioned earlier the survey was handed out personally in paper form. The result of 

this method was that the data collected in our surveys were input in Excel manually. This 

also affects the reliability of the study since there is a higher risk with the input-process 

due to the human factor which can result in input errors and affect the results. However, 

the data was transferred with high carefulness in order to minimize this risk.  

 

Validity considers if the study measures what is supposed to be measured (Eliasson, 

2013). In order to ensure that the correct information is being measured, the right tools 

needs to be used throughout the study (Eliasson, 2013). Validity also shows if tools that 

have been used during the studyôs time are relevant to the investigation. It means if the 

surveyôs questions measure what is said in the studyôs purpose (Denscombe, 2009; 

Bryman & Bell, 2015; Djurfeldt, Larsson, & Stjärnhagen, 2010; Alvehus, 2013; Lind, 

2014).  

 

This study could be remade since a large part of the survey has been developed through 

inspiration from earlier research studies in a similar topic (Carcello et al., 1991; Phillips 

& Crain 1996; Steenackers et al., 2016). These research studies have used survey 

questions similar to the ones included in our survey in order to investigate the existence 

of the expectation gap in the auditing profession, thus increasing the validity of this study 

(Westerlund and Karlsson, 2014; Gejhed and Åkesson, 2016).   

 

The surveyôs questions, statements and alternative answers are identical to all of the 

business administration students that responded to the survey. Furthermore, the survey 

that was created can also be replicated. When it comes to the validity of the survey, the 

questions were formulated in a clear and understanding way so that the business 

administration students did not have difficulties understanding it. Our pre-investigation 

in which 6 business administration students in year 3 participated, showed that question 

3 which regarded the students grade was difficult to reply since it was hard to know the 
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exact percentage of the grade ñpass with distinctionò that the students have. Knowing 

this, we decided not to change the question. However, before handing out the survey to 

the students, we made it clear that we were not looking for an exact answer on question 

3 and instead an approximate percentage was enough. 
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5. Analysis 

In the following chapter, the respondentsô answers will be presented, discussed and 

analysed. The statistical tests that have been applied in order to analyse the empirical data 

will be presented and explained in this chapter. 

 

5.1 Descriptive statistics 

This section of the analysis chapter will give the reader an overview of the data that was 

collected through the survey. There were a total of 222 respondents that participated in 

the survey (See table 5.1). These were all business administration students from year 1, 

2 and 3 in Kristianstad University.  

 

Table 5. 1: Distribution of respondents 

Year Frequency Percent 

1 71 32.0 % 

2 92 41.4 % 

3 59 26.6 % 

Total 222 100 % 

 

Out of the 222 business administration students that responded to the survey, 114 of them 

were specializing in the accounting and auditing track, 47 in bank and finance, 50 in 

international marketing and 11 from the optional track (see table 5.2). The optional track 

considers the business administration students in the first grade that have not yet chosen 

which track to specialize in. Furthermore, this table also shows that the majority of the 

ones who responded to this survey are the ones specializing in accounting and auditing. 

This could depend on the majority of the business administration students in Kristianstad 

University are specializing in this track (Högskolan Kristianstad, 2017) 

 

Table 5. 2: Distribution over tracks 

Tracks Frequency Percent 

Accounting and auditing 114 51.4 

Bank and finance 47 21.2 

International marketing 50 22.5 

Optional 11 5.0 

Total 222 100 
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Furthermore, descriptive statistical tests were also applied in order to find out how many 

students from each track responded from the respective years (See table 5.3).  

 

Table 5. 3: Number of respondents distributed over year and chosen track 

 

The third question in the survey questioned the students about their grades, specifically 

about how big of a proportion ñpass with distinctionò the students have in each year. 

Table 5.4 also shows us that the second-year students received the highest pass with 

distinction grades compared to the first and third year students. This could depend on that 

there were more respondents to our survey from the second year, thus making it possible 

that the students in year one and three with high pass with distinction grades have not 

participated in our survey.   

 

Table 5. 4: Proportion of "Pass with distinction" that the students had 

Percentage "Pass with 

distinction"  Year 1 students Year 2 students Year 3 students Total 

0-20 50 45 25 120 

21-40 12 18 16 46 

41-60 6 7 14 27 

61-80 1 6 2 9 

81-100 1 8 1 10 

Total 70 84 58 212 

 

Table 5.5. shows whether the respondents had any work experience within the branch of 

economy. It also shows that 2 out of the total of 222 students choose to not answer this 

question at all which leaves us with 220 complete answers. 93 out of the total of 220 

students answered that they had work experience. 

 

 

 

 

Year Accounting and 

auditing 

Bank and 

finance 

International 

marketing 

Optional Total 

1 23 12 25 11 71 

2 56 20 16 0 92 

3 35 15 9 0 59 

Total 114 47 50 11 222 
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Table 5. 5: Number of respondents with experience 

 
Frequency Percent 

Yes 93 41.9 % 

No 127 57.2 % 

Total 220 99.1 % 

Missing  2 0.9 % 

Total 222 100 % 

 

Furthermore, statistical tests were also performed to find out specifically how many of 

the students in each grade that had work experience and in what area they had work 

experience. The results are shown in table 5.6 below. 

 

Table 5. 6: Number of respondents with work experience distributed over years 

Year Auditing  Marketing  Accounting Finance Economics Organization Other Total 

1 1 3 12 7 0 0 0 23 

2 2 2 10 18 0 0 6 38 

3 3 2 15 10 1 1 0 32 

Total 6 7 37 35 1 1 6 93 

 

The survey did also investigate the amount of years of work experience within the branch 

of economy that the business administration students had. It was discovered that a large 

amount of the business administration students have between 1 to 2 years of experience 

within the branch of economy (See table 5.7). 

 

Table 5. 7: Years of work experience among the respondents 

 
Proportion of years of 

work experience 

Frequency Percent  

Valid 0-0.5 11 5.00 % 
 

0.6-1 45 20.10 % 
 

1.1-2 23 10.40 % 
 

More than 2 years 14 6.40 % 
 

Total 93 41.90 % 

Missing 

Total  

System 129 

222 

58.10 % 

100 % 

  

The questions 7 to 24 are statements with a Likert scale of 1 to 7. This means that 4 in 

the scale stands for neutral. Furthermore, the survey has 5 (7-11) questions that discussed 

the auditorôs tasks, 4 (12-15) questions about the auditorôs role, 3 (16-18) questions about 

the auditorôs responsibility, 2 (19-20) questions about the auditorôs secrecy and 4 (21-24) 
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questions about the auditorôs independence. However, all of these 18 questions have been 

put into five new variables. Each one of these variables illustrate a dependent variable. 

Variables that measure the same parts can lead to measurement errors, which is why we 

made the five new dependent variables.  

 

The correlation between these five new variables should be high enough, in order to see 

if there is a connection among them. Furthermore, merging the new variables into 

different categories will also expose the underlying patterns and highlight the variables 

that measure similar elements (Pallant, 2010). In order to find out about the variablesô 

correlation, we applied Cronbachôs Alpha-test with SPSS program. The value from the 

test should be at least around 0.7 if it going to be considered appropriate to group up the 

variables (Hair, Money, Samouel, & Page, 2007; Djurfeldt, Larsson & Stjärnhagen, 

2010; Saunders, Lewis, & Thornhill, 2012). The results of Cronbachôs Alpha test are 

presented below in table 5.8. 

 

Table 5. 8: Cronbachôs Alpha 

 
Cronbach's Alpha 

Task  0.598 

Role  0.474 

Responsibility -0.672 

Secrecy -0.216 

Independence  0.696 

 

The table above shows that result of Cronbachôs Alpha test did not reach the minimum 

of 0.7 in any of the grouped-up variables. The independence variable was close with a 

result of 0.696, yet, still under the value of 0.7. In addition to this, a factor analysis test 

needs to be performed in order to make a new categorization for our dependent variables. 

The results of the factor analysis test are presented below in table 5.9. 

 

A factor analysis is performed in order to merge different variables into different factors. 

This is done in the interest of detecting underlying patterns or closely related variables 

(Pallant, 2010). A factor analysis needs to have a KMO-value of 0.6 or higher and a 

significance value of 0.05 or lower in order it to be considered as good (Pallant, 2010). 

In accordance with the requirements mentioned above, our factor analysis is approved 
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since it showed a KMO-value of 0.706 and a significance value of 0.000. However, our 

factor analysis showed that our categorization of the dependent variables was not 

completely correct since the statements in the different categories did not fully correlate 

with each other (See table 5.9). This lead to a new categorization of the dependent 

variables, in other words a categorization in which the dependent variables are more 

correlated with each other and investigates similar areas (Pallant, 2010). The grouping of 

the dependent variables was changed with accordance to the factor analysis test. 

Questions 7, 12, 13 and 14 were put together in a variable and named auditing. Questions 

22, 23 and 24 had their own variable which was named the auditorôs relation. Questions 

16, 17, 18 and 20 were also put together and named the auditorôs liability. Questions 8, 

9 and 10 had their own variable and was named audit review and at last questions 11, 15, 

19 and 21 were grouped together and named auditorôs duty. 

 

Table 5. 9: Factor analysis 

 
Component 

 
1 2 3 4 5 

Role 13 0.850         

Role 14 0.778         

Role 12 0.722         

Task 7 0.517       0.480 

Independence 24   0.798       

Independence 23   0.783       

Independence 22   0.706       

Secrecy 20     0.684     

Responsibilityv18     0.665     

Responsibility 17     0.654     

Responsibility 16     -0.648     

Task 8       0.769   

Task 10       0.700   

Task 9       0.601   

Role 15         0.604 

Task 11         0.594 

Independence 21         0.533 

Secrecy 19         0.490 

 

Our interpretation of these new factors is that the respective variables in each new 

category are more related to each other now than they were before. This is because, for 

instance the first factor, auditing, consists of variables that investigates the respondentsô 
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knowledge regarding the audit performed by an auditor. The second factor on the other 

hand, the auditorôs relations, includes variables that investigates what kind of services 

the respondents believe that the auditor can offer to his or her friends. The third factor, 

auditorôs liability, consists of the variables that investigates the respondentsô knowledge 

about the auditorôs liabilities. The variables in the fourth factor, audit review, include 

false statements that are not a part of the auditorôs review which is why we assume that 

they correlate with each other. The fifth and last factor, auditorôs duty, consists of 

variables that includes what the society expect is the auditorôs duty. For instance, it is 

proven in theory that some believe that it is within the auditorôs duty to assist his or her 

client with the accounting (Sidani, 2007).   

 

5.2 Correlation matrix 

A correlation matrix tests whether there are any correlations among the investigation 

modelôs different variables (Djurfeldt & Barmark, 2009; Kºrner & Wahlgren, 2015). 

Correlations between different variables can show both positive and negative 

connections. Furthermore, the correlation analysis also shows if there are any variables 

that measure the same areas or correlates to each other. In addition to this, the correlation 

matrix does not show any indication of multicollinearity since there is no value that 

exceeds 0.7 (See appendix 4; Djurfeldt & Barmark, 2009). This study contains both 

categorical and continuous variables. The categorical variables of this study are track, 

work experience and work experience area, while the continuous variables are: auditing, 

auditorôs liability, auditorôs relations, audit review, auditorôs duty, year, grades and work 

experience years. Since continuous variables have been used in this study, a correlation 

matrix is applicable and have therefore been performed (Djurfeldt & Barmark, 2009; See 

appendix 4). 

 

The correlation matrix shows that the year factor has a connection with 4 out of the total 

of 5 variables. These are auditing, auditorôs liability, audit review and auditorôs duty (See 

appendix 4). All four connections are positive which means that the more years business 

administration students studies, the more knowledge they have about these four variables. 

The second factor, grades, has a connection with 1 out of the total of 5 variables, which 

is auditing (ibid.). This connection is also positive which means that the higher grades 

business administration students have the more knowledge they have about auditing. The 
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last factor that was tested with a correlation matrix is work experience years. This factor 

has a negative connection with 1 of our total of 5 variables, which is auditorôs relations 

(ibid). This means that the more years of work experience business administration 

students have, the less knowledge they have about the auditorôs relations.  

 

5.3 Multiple linear regression 

The multiple linear regression is a test that analysis several independent variables 

together (Djurfeldt, Larsson & Stjärnhagen, 2010). In the regression tables that will be 

presented later in this episode, the values that are significant will be highlighted with 

bold. Furthermore, the VIF-value, coefficient of determination and the value of whether 

the whole model is significant or not will be included. The VIF, which is the variance 

inflation factor, shows how high the risk for multicollinearity there is. It is recommended 

that the VIF-value should not overpass 2.5 to avoid any sort of multicollinearity 

(Djurfeldt & Barmark, 2009). The coefficient of determination shows much of the 

dependent variable is explained by the independent one (Körner & Wahlgren, 2015).  

 

Kolmogorov-Smirnov test was also performed in this study in order to find out if the 

residuals to the regression are normally distributed or not. In order for the residuals to be 

considered normally distributed, the samples have to be more than 30. If the residuals are 

normally distributed, that means that a large number of the variables are symmetrically 

distributed around the average value (Djurfeldt, Larsson & Stjärnhagen, 2010). 5 tests 

were performed, those tests included the grouped categories that were presented in the 

factor analysis section. 4 of these tests were normally distributed and 1 of them, auditorôs 

duty, is not. If a variable is normally distributed, then one can with high certainty make 

a comment about the connection between the variables. However, if the variable is not 

normally distributed, then one is required to comment on the connection between the 

variables with carefulness (Djurfeldt, Larsson & Stjärnhagen, 2010).  

 

5.3.1 Multiple linear regression analysis between the five categories   

The multiple linear regression tests that were applied in this study included all of the 

independent variables. The dummy variables from three independent variables, year, 

track and work experience area, were also a part of the test. However, three dummy 

variables were used as reference categories in the multiple linear regression tests. The 
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first one is students in year 3. This is because as mentioned in our hypothesis we believe 

that that the business administration students in the third year have the most knowledge 

about the auditing profession. The second one is the students specializing in accounting 

and auditing. This is because we also have a hypothesis saying that the students 

specializing in accounting and auditing have more knowledge about the auditing 

profession compared to the students specializing in the other tracks. The third one is 

about the students that have work experience in accounting and auditing. The reason of 

why this was used as a reference category is because as stated in one of the hypothesis, 

it is believed that business administration students with work experience in accounting 

and auditing have more knowledge about the auditing profession than the students with 

work experience in the other areas within the branch of economy.     

 

5.3.1.1 Multiple linear regression analysis: Auditing 

Table 5. 10: Multiple linear regression analysis: Auditing 

 
 

The first category that the multiple linear regression analysis was performed on is the 

auditing category. The whole regression analysis is significant with a value of 0.060. This 

means that this category can be further on analysed. The only variable in this category 

that is significant and can be analysed is the bank and finance track. The variable is 

significant at the 0.1 level and the beta value is -0.217. This means that when it comes to 

the auditing category, the business administration students who are specializing in bank 

and finance have lower knowledge and, in addition less reasonable expectations and 
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perceptions on the auditing profession than the students who are specializing in 

accounting and auditing. This could depend on the fact that the accounting and auditing 

students study more courses in which they obtain knowledge about the auditing 

profession. Another reason to why the bank and finance students have less reasonable 

expectations and perception could depend on that accounting and auditing students are 

more likely to have a higher interest in the auditing profession. The high interest can in 

turn depend on that there is a high likelihood that they want to work within the auditing 

profession in the future.    

 

The highest VIF-value in this test was 1,615 which is within the recommended value 

(Djurfeldt & Barmark, 2009). Furthermore, the highest VIF-value was the same in all 

five multiple linear regression tests; hence why the VIF-value will not be presented below 

the other four tables. The coefficient of determination showed a number of 0.086. This 

implies on that 8.6 % of the expectation gap in the auditing profession depends on the 

variables that have been included in our model. The number is satisfying and cannot be 

too high since there are several other variables that are not included in this study which 

also affects the expectation gap in the auditing profession.      

 

5.3.1.2 Multiple linear regression analysis: Auditorôs liability 

Table 5. 11: Multiple linear regression analysis: Auditorôs liability 
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The multiple linear regression test that was applied on our second category, which is the 

auditorôs liability, did not result in being significant. As mentioned in the previous 

chapter, the highest significant value that we will analyse with is 0.1. However, the results 

from this test showed a significant value of 0.3. In addition to this, this category will not 

be further analysed.  

 

 

 

5.3.1.3 Multiple linear regression analysis: Auditorôs relations 

Table 5. 12: Multiple linear regression analysis: Auditorôs relations 

 
 

The third category that we performed a multiple linear regression test on was the auditorôs 

relations. The test resulted in being significant since significant value was 0.072, which 

is underneath 0.1. This implies on that this test can be analysed. The variable that includes 

the second-year students is significant at the 0.05 level and has a beta value of -0.268. 

This indicates that the second-year students have less knowledge about what kind of 

services an auditor can provide to his or her clients and friends. In other words, higher 

expectations, compared to the third-year students. This could depend on the fact that the 

third-year students study more courses about the auditing profession, thus increasing 

their knowledge level on this topic. It could also depend on that the third-year students 

are in a higher development stage as mentioned by Dreyfus and Dreyfus (1980) which 
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means that they possess more knowledge since they have studied for a longer time. 

Furthermore, the variable about the track international marketing was also significant at 

the 0.1 level with a beta value of -0.212. This signifies that the business administration 

students who are specializing in international marketing have less knowledge about the 

auditorôs relations compared to the students who are specializing in accounting and 

auditing. A reason for this could be that international marketing track immerse in other 

subjects as marketing for instance, instead of auditing (Högskolan Kristianstad, 

2017).  Another variable that was significant is the work area marketing and organization. 

The variable is significant at the 0.05 level and the beta value is 0.189. This indicates that 

the students who have work experience in marketing and organization have more 

knowledge about the auditorôs relations than the students who have work experience in 

accounting and auditing. Yet, this does not have to indicate on that students with work 

experience in accounting and auditing have less knowledge about the auditorôs relation 

than the students with work experience in marketing and organization. As can be seen in 

table 5.6 there were a total of 8 students with work experience in marketing and 

organisation while there was a total of 43 students with work experience in accounting 

and auditing. In order to get a more comparative result, the number of students in these 

two groups should be approximately equal. In addition to this, we find it hard to compare 

8 students with 43 students, thus making it difficult to analyse. Another explanation to 

this could be that the students who have work experience in marketing and organization, 

could be specializing in the accounting and auditing track. This meaning that they have 

obtained knowledge about the auditing profession through their track and not their work 

experience.   

 

The last variable in this test that was significant is the amount of years of work experience 

the students have. The significant level for this variable is 0.05 and the beta value is -

0.244. This implies that the amount of years of work experience the business 

administration students have do not affect their knowledge level about the auditorôs 

relations. Koh & Woo (1998) have found that long work experience within the auditing 

profession can help reduce the expectation gap in the auditing profession. However, the 

table above shows us the opposite. This could depend on that the table above includes all 

work areas that have been investigated in this study. This means that the table considers 

all of the different work areas within the branch of economy and concludes them into one 
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conclusion. However, this conclusion could be wrong since it is based on different work 

areas and not all of these areas involves the auditing profession. In the table above, the 

coefficient of determination shows a value of 0.08, meaning that 8 % of the expectation 

gap in the auditing profession depends on the variables included in our model. 

 

   

5.3.1.4 Multiple linear regression analysis: Audit review  

Table 5. 13: Multiple linear regression analysis: Audit review 

 

The fourth category that we performed a multiple linear regression test on is audit review 

and resulted in being significant since the significant value was 0.033, meaning that the 

test can be analysed. The first two variables that were significant are the business 

administration students who study in the first year and second year. These two are 

significant at the 0.05 level and beta values of -0.266 and -0.258. This indicates that the 

students in the first and second year have less knowledge about the audit review 

compared to the third-year students. In addition, this means that the first and second-year 

business administration students have higher expectations on the auditing profession 

compared to the third-year students. As mentioned earlier, previous research studies have 

shown that students find themselves in different development stages depending on for 

how long they have studied (Dreyfus and Dreyfus, 1980). The longer they study the more 

knowledge they are believed to obtain. The data presented in the table above is in 
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accordance with what is being concluded by Dreyfus and Dreyfus (1980). In accordance 

with this the reason to why the business administration in the third-year could have more 

knowledge about the audit review than first and second-year students depends on that 

they are in a higher development stage. In addition to this, it could also imply that they 

have more knowledge about the auditing profession and thereby more reasonable 

expectations and perceptions (Koh & Woo, 1998; Frank et al., 2001).  

 

Another variable that shows significant in the result is the business administration 

students with work experience in finance and economics. The variable is significant at 

the 0.05 level and the beta value -0.299. This signifies that the students with work 

experience in finance and economics have less knowledge about the audit review 

compared to the students who have work experience in accounting and auditing. In 

addition, this could depend on the fact that the students with work experience in 

accounting and auditing have daily contact with the auditing profession compared to the 

students with work experience in finance and economics.  

 

The table above shows that value of the coefficient of determination is 0.106. This 

signifies that 10.6 % of the expectation gap in the auditing profession depends on 

variables included in our model.    
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5.3.1.5 Multiple linear regression analysis: Auditorôs duty 

Table 5. 14: Multiple linear regression analysis: Auditorôs duty 

 

The fifth and last category in our study, auditorôs duty, was also tested using a multiple 

linear regression test. The category resulted in being significant with a value of 0.009. 

This means that we will go further in analysing the test. The first variable that shows 

significant is the students in the second year. The significant value of the variable is at 

0.1 level and the beta value -0.222. This indicates that the students in the second year 

have less knowledge about the auditorôs duty compared to the students in the third year. 

As mentioned before, research studies have proven that the higher in the development 

stage you are in, the more knowledge you have (Dreyfus and Dreyfus, 1980). The same 

results were received in this table as well. In addition, this also indicates that the students 

in the second-year have more unreasonable expectations and perceptions about the 

auditorôs duty compared to the third-year students.  

 

The second variable that showed significant is the students specializing in bank and 

finance and is significant at the 0.05 level and the beta value -0.261. This means that the 

students specializing in bank and finance have less knowledge compared to the students 

specializing in accounting and auditing. The last variable that was significant is the 

students specializing in international marketing. The variable is significant at the 0.01 

level and the beta value is -0.390. This means that the students specializing in 
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international marketing have a lower knowledge level than the students specializing in 

accounting and auditing. The table shows that the students who are specializing in both 

bank and finance and international marketing have less knowledge than the students 

specializing in accounting and auditing. As mentioned earlier, this could depend on the 

fact that the students specializing in accounting and auditing study subjects that regards 

the auditing profession compared to the bank and finance and international marketing 

students who study subjects related to their tracks.  

 

Furthermore, several research studies have shown that the auditorôs actual duty is being 

mistaken for something else instead of auditing. For instance, Sidaniôs (2007) study in 

Lebanon shows that both auditors themselves and the public had the wrong perception 

of the auditorsô actual duty. Many believed that it was part of the auditorôs duty to 

perform accounting which is incorrect. In accordance with this, the business 

administration students specializing in bank and finance and international marketing 

could also have difficulties interpreting the auditorôs duty, especially if they have not 

studied it.  

 

The value of the coefficient of determination here is 0.148. This implies that 14.8 % of 

the expectation gap in the auditing profession depends on the variables included in the 

model. The value here is somewhat higher compared to the other tables which is not odd 

since it regards the auditorsô duty. 

 

The variable that measured the business administration studentsô grades appeared not to 

be significant in any of the tests that were performed. Frank et alôs. (2001) and Koh and 

Wooôs (1998) research have shown that a high knowledge level can contribute to a 

reduced expectation gap. Therefore, it was assumed that the students with good grades, 

in other words more knowledge and high ambition-level, have more knowledge about 

the auditing profession compared to the students with lower grades. However, from the 

results that were received from this chapter, it was shown that the variable grade was not 

significant in any of the tests performed, thus showing that good grades do not have an 

impact on the business administration studentsô knowledge about the auditing profession. 

However, this does not have to imply that good grades cannot be combined with a high 

knowledge-level. Yet, in our case the variable grade measured the business 
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administration studentsô grades in all courses that they had read so far. In other words, it 

did not only measure their grades in courses specifically about the auditing profession. 

Moreover, not all of the business administration students that participated in our survey 

have studied courses that focuses on auditing (Högskolan Kristianstad, 2007). There 

could be a likelihood that students with good grades have a high knowledge-level, 

although in other areas and not the auditing profession.    

 

5.4 Analysis results on the hypotheses 

To sum up the results of the analysis, two out of four hypotheses were rejected as can be 

seen in table 5.15 below. Table 5.10 and 5.12 showed that accounting and auditing 

students had more knowledge about the auditing profession than the bank and finance 

and international marketing students. In addition to this the first hypothesis is accepted.  

Business administration students with work experience in accounting were not shown to 

have more knowledge about the auditing profession compared to students with work 

experience in other work areas within the branch of economy. Table 5.12 even showed 

that students with work experience in marketing and organisation had more knowledge 

about the auditorôs relations than students with work experience in accounting and 

auditing. In accordance with this the second hypothesis is rejected. 

Business administration students specializing in accounting and auditing showed to have 

more knowledge about the auditing profession than the students in the other two tracks 

(See table 5.12, 5.13, 5.14); hence why the third hypothesis is accepted.  

The factor grades were not shown to be significant in any of the analysis tests that were 

performed which is why it could not be analysed. Therefore, our last hypothesis regarding 

the business administration studentsô grades is rejected.    

 

Table 5. 15: Summary of the hypothesesô results 

Hypotheses Results 

HP1: There is a smaller expectation gap concerning knowledge of the auditing 

profession between the business administration students that are specializing in 

accounting and auditing compared to the business administration students that are 

specializing in other tracks. 

 

Accepted 
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HP2: There is a smaller expectation gap concerning knowledge of the auditing 

profession between the business administration students who are currently working or 

have experience in working with accounting and auditing compared to the ones who 

have experience in other areas within the branch of economy. 

 

Rejected 

HP3: There is a smaller expectation gap concerning knowledge of auditing profession 

between the business administration students that are attending the third-year compared 

to the business administration students that are attending the first and second-year. 

 

Accepted 

HP4: There is a smaller expectation gap concerning knowledge of auditing profession 

between the business administration students with good grades compared to the business 

administration students with lower grades. 

Rejected 
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6. Conclusion  
In this chapter, the studyôs results will be presented and based on these result, conclusions 

will be drawn. Furthermore, the studyôs theoretical and practical contributions will be 

presented. At the end of this chapter, suggestions for future research within this topic will 

also be presented.  

 

6.1 conclusions 

Previous research studies have proven that there is an expectation gap between the 

auditing profession and the public (Porter B. , 1993; Fadzly & Ahmad, 2004; Sidani, 

2007; Teck, Ali, & Bien, 2009). It has also been demonstrated that the existence of the 

expectation gap is critical and can be narrowed by educating the public about the auditing 

profession (Koh & Woo, 1998; Fadzly & Ahmad, 2004; Dixon et al., 2006; Sidani, 2007). 

This has been strengthened in our study where it is shown that there is an expectation gap 

among the business administration students in Kristianstad University. Our study has also 

proven that the expectation gap can be narrowed through educating these students about 

the auditing profession.  

 

The purpose of this study was to investigate whether there is an expectation gap between 

the business administration students and the auditing profession. Furthermore, the 

purpose was also to investigate whether business administration studentsô chosen track, 

year that they attend, work experience and grades had an impact on their knowledge-

level and in turn on their expectations and perceptions on the auditing profession. As 

mentioned above, our study shows that there is an expectation gap between the auditing 

profession and the business administration students. Moreover, two factors have been 

shown to have an impact on the business administration studentsô knowledge about the 

auditing profession. These are the track that they have chosen to specialize in and the 

year that they are attending.  

 

When investigating if the track factor had an impact on the business administration 

studentsô knowledge about the auditing profession it was shown that students specializing 

in the accounting and auditing track had the most knowledge about the auditing 

profession. In accordance with this, a conclusion is drawn that the track business 
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administration students choose to specialize in have an impact on their knowledge-level. 

This could depend on that the accounting and auditing track includes courses about the 

auditing profession compared to the other two tracks that studies other areas in economy 

(Högskolan Kristianstad, 2017). 

     

Work experience is a factor that was believed to have an impact on the business 

administrations studentsô knowledge about the auditing profession. The result of our 

study confirmed that work experience has an impact on the studentsô knowledge about 

the auditing profession. However, the result shows that the students with work experience 

in marketing and organization have more knowledge about the auditing profession than 

the students with work experience in accounting and auditing. Yet, this result should be 

considered with carefulness. The reason for that is because we only had 8 students with 

work experience in marketing and organization and 43 with work experience from 

accounting and auditing. Therefore, we believe that doing an analysis on such significant 

differences is unfair. Furthermore, as mentioned in the analysis, it could also be that the 

students who have work experience in marketing and organization, are specializing in 

accounting and auditing. This meaning that they have obtained knowledge about the 

auditing profession through their track and not their work experience. In addition to this, 

a conclusion is drawn that in our study, work experience does not have an impact on the 

business administration studentsô knowledge about the auditing profession. 

 

Dreyfus and Dreyfus (1980) mentions that studentsô knowledge-level depends on how 

long they have studied, meaning that the longer they have studied the more knowledge 

they possess. The results of our study show that third-year business administration 

students have more knowledge about the auditing profession than the business 

administration students in grade 1 and 2. In other words, the year that the business 

administration students are attending does have an impact on their knowledge about the 

auditing profession.  

 

Grades appeared not be significant in any of the performed analysis tests. In addition to 

this, a conclusion can be drawn that the business administration studentsô grade does not 

have an impact on their knowledge about the auditing profession. As mentioned earlier 
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this could depend on that the variable grade measured all of the business administration 

studentsô courses and not only the courses that involved auditing.   

 

To sum up the results of this study, the track that business administration students have 

chosen to specialize in and the year that they are attending, are relevant factors that have 

an impact on their knowledge about the auditing profession. On the other side, work 

experience and grade were shown to not be relevant factors that have an impact on the 

business administration studentsô knowledge about the auditing profession.  

 

6.2 The study’s contribution 

The expectations in the auditing profession has been a topic at focus ever since Liggio 

(1974) presented the definition of it. Several research studies have been performed in 

order to investigate the main factors that contributes to the expectation gap. Our study 

has investigated business administration studentsô knowledge about the auditing 

profession. The results of this study have shown that the accounting and auditing track 

offered to business administration students in Kristianstad University have a positive 

effect on these studentsô knowledge about the auditing profession. In addition to this, our 

study shows that the syllabus for the accounting and auditing track in Kristianstad 

University is educational since it provides important knowledge to the business 

administration students specializing in it. In other words, this study proves that 

Kristianstad University prepares their accounting and auditing students for the auditing 

profession.   

 

Furthermore, this study also strengthens the previous research about the different 

development stages (Dreyfus and Dreyfus, 1980). The results of our study show that the 

third-year business administration students have more knowledge about the auditing 

profession than the first- and second-year students. In other words, the longer the 

business administration students have studied, the more knowledge they possess about 

the expectation gap which results in a narrowed expectation gap. 

 

This study has also shown that the expectation gap in the auditing profession exists at an 

early stage. Moreover, it is shown in which categories of the auditing profession the 

expectation gap exists in. This could be very useful to take part of for both the universities 
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and auditing firms. The reason for that is because the universities and the auditing firms 

could use this information when educating their students respective future auditors. 

 

6.3 Future research 

Before starting with this thesis, the idea was to investigate the auditor'sô view of the 

expectation gap in the auditing profession. However, after several discussions we decided 

to investigate the business administration studentsô expectations and perceptions on the 

auditing profession. For future research, it would be interesting to investigate the Swedish 

auditorsô expectations and perceptions on the auditing profession which was the plan 

from the beginning. Through this, a comparison can be made between the results that 

showed up in our study and the study with the auditorôs expectations and perceptions to 

see if there are any significant similarities or differences. The reason of why it is of utmost 

interest to also investigate the Swedish auditorsô expectation and perceptions is because 

it has been proven in earlier research study that in Lebanon the expectation gap is caused 

due to lack of knowledge about the auditing profession among both the public and the 

auditors (Sidani, 2007). Furthermore, it has been proven in another research study that 

the Swedish auditors are not interested in reducing the expectation gap in the auditing 

profession (Öhman, 2006). It would also be interesting to investigate if the Swedish 

auditors lacks knowledge about their own profession just as in Lebanon.  

 

There have been several research studies in which the business administration studentsô 

expectations on the auditing profession is investigated. However, there have not been any 

research studies in which the auditing firmsô expectations on business administration 

students is investigated. This is an interesting subject to investigate since it can show 

what kind of knowledge auditing firms expect business administration students to possess 

and the knowledge that students actually possess.   

 

Furthermore, this study focused on only one University, which is Kristianstad University. 

However, in order to increase the reliability of a study and find even more significant 

similarities and differences, larger samples can be obtained from more than one 

University. The results could then be compared to each other where one can see if there 

is a connection in general between all business administration studentsô expectations and 

perceptions about the auditing profession between the Universities. This would also 
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make it possible to gather enough data to make an analysis on only business 

administration students specializing in accounting and auditing. We believe that by doing 

so, the factor grade could show to be significant since it would then only measure courses 

within accounting and auditing and an analysis could be performed on it. 
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Appendix  

Appendix 1 Laws 

Revisorslagen 26 § 

26 § En revisor får inte, till fördel för sig själv eller till skada eller nytta för någon 

annan, använda uppgifter som revisorn har fått i sin yrkesutövning. Revisorn får 

inte heller obehörigen röja sådana uppgifter. Revisorn ska se till att biträde till 

honom eller henne iakttar dessa föreskrifter. (Revisorslagen [RL], SFS 2001:883) 

 

Revisionslagen 35 §  

 35 § En revisor får inte till den som saknar rätt att få kännedom om företagets 

angelägenheter obehörigen lämna upplysningar om sådana företagets 

angelägenheter som revisorn får kännedom om när han eller hon fullgör sitt 

uppdrag, om det kan vara till skada för företaget. (Revisionslagen [RNL], SFS 

1999:1079) 

 

Revisionslagen 36 § 

36 § Revisorn är skyldig att lämna medrevisor, ny revisor och, om företaget har 

försatts i konkurs, konkursförvaltaren de upplysningar som behövs om företagets 

angelägenheter. 

Revisorn är dessutom skyldig att på begäran lämna upplysningar om företagets 

angelägenheter till undersökningsledaren under förundersökning i brottmål. [...] 

(Revisionslagen [RNL], SFS 1999:1079) 

 

Aktiebolagslagen 9:41 

41 § Revisorn får inte till en enskild aktieägare eller till någon utomstående 

obehörigen lämna upplysningar om sådana bolagets angelägenheter som 

revisorn får kännedom om när han eller hon fullgör sitt uppdrag, om det kan vara 

till skada för bolaget. (Aktiebolagslagen [ABL], SFS 2005:551) 

 

https://lagen.nu/1999:1079#P35S1
https://lagen.nu/1999:1079#P36S1
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Aktiebolagslagen 46 § 

46 § Revisorn är skyldig att lämna en medrevisor, en ny revisor, en 

lekmannarevisor, en särskild granskare och, om bolaget är försatt i konkurs, 

konkursförvaltaren de upplysningar som behövs om bolagets angelägenheter. 

 

Revisorn är dessutom skyldig att på begäran lämna upplysningar om bolagets 

angelägenheter till undersökningsledaren under förundersökning i brottmål. 

(Aktiebolagslagen [ABL ], SFS 2005:551) 

  

https://lagen.nu/2005:551#K9P46S1
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Appendix 2: Survey  

Hej, vi är två studenter som läser vårt tredje år på ekonomprogrammet med inriktningen 

redovisning och revision. Just nu skriver vi vår kandidatuppsats och skulle behöva er 

hjälp med att besvara vår enkät. 

1. Jag går i årskurs 

⃝ 1    ⃝ 2   ⃝ 3  

2. Jag läser inriktning  mot 

⃝ RR ⃝ BF  ⃝ IFM ⃝ Valfri  

3. Hur stor andel VG har du erhållit i hittills avslutade kurser :(Vänligen ange i 

procent)  

 

VG: _____ %       

4. Har du någon arbetslivserfarenhet inom ekonomi-branschen? Om nej, så kan du 

hoppa över till fråga 7.  

⃝ Ja   ⃝ Nej 

5. Om du svarat ja på fråga 4, inom vilket av följande områden inom ekonomi har du 

arbetslivserfarenhet? 

⃝ Revision ⃝ Marknadsföring   

⃝ Redovisning ⃝ Finansiering     

⃝ Nationalekonomi ⃝ Organisering  Annat: _______________ 
 

6. Hur lång arbetslivserfarenhet har du inom det område du arbetar/arbetat i? 

 

Antal år: _______  
  

Vänligen ta ställning till följande påståenden. Glöm inte baksidan! 

 

7. Revisorns främsta arbetsuppgift är att granska ett företag.  

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

8. Revisorns uppgift är  att aktivt söka efter brott i klientens redovisning. 

Instämmer inte alls             Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

9. Revisorn ska granska samtliga verifikationer från sin klient .  

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

10. Revisorn ska upptäcka alla poster som kan väcka misstankar ur ett skatteperspektiv.  

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 
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11. Revisorns uppdrag består av att hjälpa klienten med deras redovisning. 

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

12. Ett företags revision ska anses som en garanti för dess intressenter.   

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5.⃝ 6. ⃝ 7. ⃝ 

13. Revisionen bidrar till ökad kvalité av den information som redovisas av revisionsklienten. 

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

14. Revisorns roll innebär bland annat att revisorn försäkrar sig om att revisionsklientens 

redovisning uppfyller kraven för redovisning. 

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

15. Revisorn ska förutse all sorts risk för sina klienter som kan försätta dem i konkurs. 

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝  5. ⃝ 6. ⃝ 7. ⃝  

16. Revisorn ska hållas ansvarig för fel som uppstår i ett företags årsredovisning.   

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

17. I samband med att en revisor granskar ett företag så övergår en del av ansvaret till hen från 

företagets redovisning. 

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

18. Revisorn ansvarar för att intressenterna förses med tillräckliga beslutsunderlag. 

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

19. Revisorn är inte skyldig att avslöja information om sin klients företag till en medrevisor.  

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

20. Revisorn har tystnadsplikt gentemot sina klienter. 

 Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

21. Revisorn ska ha en oberoende ställning gentemot sina klienter när hen genomför revision. 

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

22. Revisorn kan revidera samma företag som hen är anställd hos.   

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

23. Revisorn kan välja att revidera en klient som hen också är rådgivare för.   

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

24. Revisorn kan välja att granska en klients företag om klienten är en god vän till revisorn. 

Instämmer inte alls    Instämmer helt 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

Tack för att du besvarat vår enkät!  

Är du intresserad av att ta del av vårt resultat? Skriv gärna din e-postadress under så 

skickar vi en kopia på vår uppsats när den är godkänd! :)  

E-postadress: _____________________________________ 
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Appendix 3: Survey translated to English 

Hi, we are two students that are currently studying the third year of the Business program 

with the track of accounting and auditing. At the moment, we are working with our 

bachelor thesis and we need your help with replying our survey.   

1. I  am attending grade 

⃝ 1    ⃝ 2   ⃝ 3  

2. I am specializing in 

⃝ Accounting and auditing  ⃝ Bank and Finance                      

⃝ International Marketing  ⃝ Optional 

3. My grades in the courses that I have studied so far consists of the following 

proportion Pass with distinction: (Please respond in percentage)  

 

Pass with distinction: _____ % 

       

4. Do you have work experience in the economy branch? If no, then you can 

jump over to question 7. 

⃝ Yes   ⃝ No 

5. If you have answered ñyesò on the previous question, in which of the following 

areas do you have work experience? 

⃝ Auditing ⃝ Marketing   

⃝ Accounting ⃝ Finance     

⃝ Economics ⃝ Organisation  Other: ______________ 
 

6. How long work experience do you have in the area that you have worked in? 

 

Years: _______  
  

Please take a stand to the following statements. Donôt forget the back 

side!  
7. The auditorôs primary task is to audit an entity.  

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

8. It is the auditorôs liability to actively search for fraud in the clientôs accounting. 

Strongly disagree             Strongly agree  

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

9. The auditor shall audit all verifications received from his or her client.  

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

10. The auditor shall detect all posts that can attract suspicions from a tax-perspective  

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 
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11. The auditorôs task is to assist his or her client to perform accounting 

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

12. An entityôs auditing can be considered as an assurance to its stakeholders.  

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5.⃝ 6. ⃝ 7. ⃝ 

13. Auditing contributes to an increased quality in the information that is accounted for by the 

auditorôs client 

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

14. The auditorôs role is to reassure him- or herself that the clientôs accounting is performed in 

accordance with the accounting requirements. 

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

15. The auditor shall foresee all risks that can put his or her clients into bankruptcy. 

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝  5. ⃝ 6. ⃝ 7. ⃝  

16. The auditor shall be held responsible for fraud that is detected in his or her clientôs annual 
report.    

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

17. The auditor receives some of the responsibility for his or her clientôs accounting when he or 
she audits it.  

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

18. It is the auditorô liability to make sure that stakeholders are provided with decision-making 

information.  

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 

19. The auditor is not obliged to disclose information about his or her clientôs entity to a co-

auditor. 

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

20. Revisorn har tystnadsplikt gentemot sina klienter. The auditor must keep a professional 

secrecy towards his or her client. 

 Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

21. An auditor shall have an independent position towards his or her client when performing 

an audit.  

Strongly disagree    Strongly agree  

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

22. The auditor can audit the same entity in which he or she is employed in.   

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

23. The auditor can choose to audit a client that he or she also is the counsellor for.    

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝  

24. The auditor can choose to audit a client if the client is a close friend to the auditor.  

Strongly disagree    Strongly agree 

1. ⃝ 2. ⃝ 3. ⃝ 4. ⃝ 5. ⃝ 6. ⃝ 7. ⃝ 
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Thank you for responding our survey. If you are interested in taking part of the 

results of this study, then please write your email below and we will send you a 

copy as soon as it is approved! :) 

E-postadress: _____________________________________ 
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Appendix 4: Correlation matrix 

 


